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MOKYTOJU PRQFESINES
KOMPETENCIJOS PLETOTE IR
JOS KAITOS POREIKIS

Anotacija

Mokytoju profesiné kompetencija yra viena keturiy
mokytojo profesijos kompetencijy, kurios plétoté labai
svarbi kasdieniam mokytojo darbui. Straipsnyje patei-
kiami kiekybinio tyrimo rezultatai, siekiant atskleisti,
kaip esama kvalifikacijos tobulinimo sistema tenkina
mokytoju profesinés kompetencijos plétotés porei-
kius, ir nustatyti mokytoju profesinés kompetencijos
plétotés kaitos poreiki.

Pagrindiniai Zodziai: kompetencija, mokytojo pro-
fesiné kompetencija, paradigma.

Ivadas

Svarbiausius pokycius Svietime salyga vidiniai ir
iSoriniai veiksniai: globalizacija ir istojimas { Europos
Sajunga, kintancios ekonominés, socialinés bei politi-
nés salygos, informaciniy ir komunikaciniy technolo-
giju plétra, didéjantys visuomenés poreikiai ir reika-
lavimai $vietimui, tarptautinés Svietimo politikos tyri-
néjimai bei lyginamosios studijos ir pan. Ziniy visuo-
menéje nuolatiniam mokymuisi realizuoti reikia daug
auksto lygio profesionaly — mokytojy, kuriy veiklos
funkcijos pleciasi ir sudétingéja. ISsiplété didaktikos
objektas, kuris dabar apibréziamas ne tik kaip moky-
mas, bet ir mokymasis.

Kaip teigia R. Barnett (1994), J. Delors (1996), A.
Troter, L. Ellison (1997), P. Juceviciené (1997, 1998),
D. Lepaite (2001, 2003), V. Tuménieng¢, B. Janitnaiteé
(2000, 2004), A. Novoa, M. Lawn (2002), V. Adas-
kevic¢iené, (2003), R. Ciuzas, M. Briedis, V. Adagke-
vi¢iené (2005), pasauliniy ir europiniy Svietimo di-
mensijy kontekstas sukuria i§ esmés nauja pedagogo
veiklos erdve, kurioje jis turi atlikti naujus, neiprastus
vaidmenis, o tradiciniy vaidmeny pobiuidis ir ribos kei-
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Abstract

The teachers’ professional competence is one of
four competencies of the teacher’s profession, the de-
velopment of which is particularly important for the
teacher’s daily work. The article presents the results of
the quantitative research in order to disclose how the
existing qualification improvement system meets the
needs of teachers’ professional competence develop-
ment and to identify the need for the change in the de-
velopment of the teachers’ professional competence.

Key words: competence, teacher’s professional
competence, paradigm.

Introduction

Key changes in education are determined by inter-
nal and external factors: globalisation and joining the
EU, changing economical, social and political circum-
stances, the development of information and communi-
cation technologies, increasing the society’s needs and
requirements for education, researches and compara-
tive studies on international policy of education, etc.
Implementation of continuous learning in the knowl-
edge society requires many high level professionals:
teachers whose activity functions are expanding and
becoming more complex. The subject of didactics has
expanded; it is now defined not only as teaching but
also as learning.

According to R. Barnett (1994), J. Delors (1996),
A. Troter, L. Ellison (1997), P. Jucevi¢iené (1997,
1998), D. Lepaité¢ (2001, 2003), V. Tuméniené, B.
Janitinaité (2000, 2004), A. Novoa, M. Lawn (2002),
V. Adagkevigiené, (2003), R. Ciuzas, M. Briedis, V.
Adaskeviciene (2005), the context of global and Euro-
pean educational dimensions create a completely new
space of the teacher’s activity, in which he/she has to
play new unusual roles, whilst the type and the limits
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¢iasi. Todél mokytojams reikia naujy gebéjimy, naujo
pozitrio, suvokiant Svietimo paradigmos virsmo prie-
zastis, realybe bei pasekmes.

Siuo metu mokytojo didaktinés kompetencijos kai-
tos poreiki lemia naujoji mokymosi teorija — konstruk-
tyvizmas. Remiantis jo idéjomis ivairiose Salyse, tarp
ju ir esminius socialinius, ekonominius pokyc¢ius pati-
rianciose valstybése, priimami nauji §vietimo politikos
sprendimai. Sios 3alys, taip pat ir Lietuva, ilga laika
veikiamos autokratinés kulttros, Svietime praktikavo
pedagoginio poveikio tradicija, paremta mokymo pa-
radigma.

Pedagogo novacinés veiklos ypatumus Lietuvos
bendrojo lavinimo mokyklose analizavo V. Tuméniené
(2002), isryskindama pedagogo vaidmenis ir reikalin-
gas kompetencijas. Dailés pedagogo Siuolaikinés kom-
petencijos strukttira Lietuvos Svietimo aspektu tyré
bei modelj pagrindé S. Sauléniené (2003). Sis tyrimas
atskleidé reikalingas dailés mokytojo kompetencijas,
kartu ivardijo ir Siuolaiking pedagogo kompetencijos
strukttra. R. Novikienés (2003) tyrimas atskleidé edu-
kacinio virsmo priezastis, akcentuojant matematikos
mokytojy ir aukstyju mokykly déstytoju kompetenci-
ja. Geografijos mokytojo didakting kompetencija tyré
R. Subotkevitiené (2006). R. Ciuzas (2007) analizavo
Lietuvos mokytoju didaktinés kompetencijos raiska ir
jos kaita edukacinés paradigmos virsmo salygomis.
Taciau tyrinéjant ir apibréziant mokytojo profesijos
kompetencijos struktiirg svarbu stebéti ir jos plétote
bei numatyti kaitos poreikius.

Tyrimo tikslas — atskleisti, kaip plétojama moky-
toju profesiné kompetencija ir nustatyti mokytojy pro-
fesinés kompetencijos plétotés kaitos poreik].

UZdaviniai:

* Charakterizuoti mokytojo profesijos kompeten-

cijos struktiira ir jos plétotés svarba.

» Atskleisti mokytoju nuostatas, ju profesinés

kompetencijos plétote bei jos kaitos poreiki.

Tyrimo metodai: mokslinés literatliros analizg,
apklausa raStu, aprasomoji bei daugiamaté analizé.
Skaiciavimams taikyta SPSS (Statistical Package for
Social Sciences, 12.0 versija) programiné jranga.

Tyrimo imtis ir organizavimas. Tyrimui buvo
atrinkta 16 mokytojuy kvalifikacijos tobulinimo insti-
tuciju, planuota apklausti 2700 kvalifikacijos tobulini-
mo renginiuose dalyvaujanciy dalyviy. Tyrimo metu
buvo apklausti 1353 respondentai. Jie pristaté ir jver-
tino 1600 kvalifikacijos tobulinimo renginiy, kuriuose
dalyvavo per paskutinius dvylika ménesiy iki tyrimo.
Ankety griztamumo kvota— 50,1 proc. Tyrimo respon-
dentai yra tolygiai pasiskirst¢ pagal savo gyvenamaja

of traditional roles are changing. Therefore, teachers
need new abilities, new approach, perceiving the rea-
sons of the change in the educational paradigm, reality,
and consequences.

Currently the need for the change in the teachers’
didactic competence is determined by the new teach-
ing theory — constructivism. Based on its ideas, vari-
ous countries, including those which undergo essential
social, economic changes, adopt new decisions of the
educational policy. These countries, like Lithuania,
which have been influenced by autocratic culture for
a long time, practiced pedagogical impact tradition,
which was based on the teaching paradigm.

The peculiarities of the teacher’s innovative ac-
tivities in Lithuania’s comprehensive schools were
analysed by V. Tuméniené (2002), who highlighted
the teacher’s roles and necessary competencies. The
structure of art teacher’s contemporary competence in
the aspect of Lithuanian education was investigated
by S. Sauléniené (2003), who disclosed necessary art
teacher’s competencies and named the contemporary
structure of the teacher’s competence. R. Novikiené
(2003) researched the reasons of the educational
change, emphasizing the competence of maths teach-
ers and lecturers. Didactic competence of geography
teachers was researched by R. Subotkevi¢iené (20006).
R. Ciuzas (2007) analysed the manifestation of teach-
ers’ didactic competence in Lithuania and its shift in
the presence of changes in the educational paradigm.
However, analysing and defining the structure of the
teacher’s competence, it is important to observe its de-
velopment too and predict the needs for the change.

Research aim: to disclose the ways of developing
teachers’ professional competence and to identify the
need for the change in the teachers’ professional com-
petence.

Tasks:

* To characterise the structure of the teachers’
professional competence and the importance of
its development.

* To disclose the teachers’ approaches towards
developing the teachers’ professional compe-
tence and the need for its change.

Research methods: content analysis, written sur-
vey, descriptive and multidimensional analysis. SPSS
(Statistical Package for Social Sciences, version 12.0)
was applied for calculations.

Research sample and organisation: 16 teachers’
professional improvement institutions were selected
for the research; it has been planned to interview 2700
participants of professional development events. 1353
respondents were interviewed during the research.
They presented and evaluated 1600 professional de-
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vieta: 35,3 proc. respondenty gyvena didmies¢iuose
(Vilnius, Kaunas, Klaipéda, Siauliai, Panevézys, Aly-
tus), 34,5 proc. — rajony centruose, o 30,2 proc. — kai-
miskose vietovése.

Mokytojo profesinés kompetencijos samprata

Nagringjant mokytojo profesing kompetencija, pir-
miausia svarbu apibrézti kompetencijos samprata, nes
daznai $i savoka tapatinama su kvalifikacija. Dabar-
tiniame lietuviy kalbos zodyne (2005) kompetencija
apibudinama kaip klausimy ar reiskiniy sritis, kuria
kas nors gerai iSmano. Mokslinéje literatiroje galima
rasti iSplétoty kompetencijos saqvokos apibrézimuy:

» Kompetencija indikuoja elgsenos ar mastymo
kelius ir biidus, generalizuotus patyrus daugybe
situacijy ir iSlaikancius savo struktiira gana ilga
laikg (Guion, 1991).

» Kompetencija yra esminé individo charakteristi-
ka, tiesiogiai susieta su efektyviu aukstesnio ly-
gio veiklos atlikimu (Spencer, Spencer, 1993).

» Kompetencija yra igiidziai, gebéjimai ir cha-
rakteristikos, iSrySkéjantys zmoniuy veikloje
siekiant s€ékmingo rezultato, kai jie atlieka tam
tikras uzduotis ir veikia tam tikromis aplinkybé-
mis (Trotter, Ellison, 1997).

»  Kompetencija — gebéjimas atlikti tam tikra dar-
ba (uzduotj) realioje ar imituojamoje situacijoje
(Lauzackas, 2005).

» Kompetencija — asmens zinios, igidZiai, gebe-
jimai, pozilriai, vertybés, esancios zmogaus
viduje ir pasireiSkian¢ios sékmingais Zmogaus
konkrecios srities veiklos, darbo rezultatais (Ju-
ceviciené, 2007).

2007 m. Lietuvos Respublikos Svietimo ir mokslo
ministro {sakymu patvirtintame Mokytojo profesijos
kompetencijos apraSe kompetencija yra suprantama
kaip zinios, igidziai, geb¢jimai, vertybinés nuosta-
tos ir kitos asmens savybeés, reikalingos / salygojan-
¢ios sékminga mokytojo veikla. Mokytojo profesijos
kompetencijos aprasas (2007) nustato, kad mokytojo
profesijos kompetencija sudaro keturios kompetenci-
jos: bendrakultiiriné, profesiné, bendroji ir specialio-
ji. Kiekvieng Siy kompetencijy sudaro sudedamosios
kompetencijos, atitinkami mokéjimai ir gebéjimai.

Mokytojo profesijos kompetencijos aprase (2007)
ivardyta, kad mokytojo profesing kompetencijq sudaro
aStuonios sudedamosios kompetencijos: ugdymo(-si)
aplinky kiirimo, dalyko turinio planavimo ir tobuli-
nimo, mokymo(-si) proceso valdymo, mokiniy pa-
siekimy ir pazangos vertinimo, mokiniy motyvavimo
ir paramos jiems, mokinio pazinimo ir jo pazangos
pripazinimo, profesinio tobul¢jimo bei informaciniy
technologiju naudojimo (zr. 1 pav.).

velopment events, which they attended during the
last twelve months before the research. Questionnaire
feedback share is 50,1 per cent. The respondents of
the survey are equally distributed according to their
place of residence: 35,3 per cent come from major cit-
ies, 34,5 per cent, from regional centres, and 30,2 per
cent, from villages.

The conception of the teacher’s professional

competence

Analysing the teacher’s professional competence,

firstly it is important to define the conception of com-
petence because often this concept is identified with
qualification. The Dictionary of Modern Lithuanian
(2005) defines competence as the area of issues or
phenomena which is comprehended by someone very
well. Research literature offers elaborated definitions
of the concept of competence:

* Competence indicates ways of behaviour or
thinking that are generalized, having experi-
enced numerous situations and maintaining their
structure for quite a long time (Guion, 1991).

» Competence is an essential individual’s charac-
teristic that is directly related to efficient per-
formance of the advanced level activity (Spen-
cer, Spencer, 1993).

»  Competence is skills, abilities and which be-
come distinct in the people’s activity, seeking
successful result, when they carry out certain
tasks and act in certain circumstances (Trotter,
Ellison, 1997).

* Competence is the ability to carry out a cer-
tain task in the actual or imitated situation
(Lauzackas, 2005).

» Competence is the person’s knowledge, skills,
abilities in the person’s inside, which manifest
themselves by successful results of the person’s
activity in a concrete area (Juceviciené, 2007).

Description of Teacher Occupation Competence,

dated 2007, treats competence as knowledge, skills,
abilities, values and other personal features that are
necessary/determine the teacher’s successful activity.
According to the Description, the teacher’s compe-
tence consists of four competencies: general cultural,
professional, general, and special. Every competence
consists of constituent competencies and correspond-
ing proficiencies and abilities.

According to the Description, the teacher’s profes-

sional competence consists of eight constituent com-
petencies (see Fig. 1).
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Professional
development

Informaciniy

Profesinio tobuléjimo

Mokinio pazinimo ir jo
pazangos pripazinimo
Pupil’s cognition and

technologijuy naudojimo
Usage of information
technologies

Profesiné

acknowledgement of
his/her progress

d ) anlink kompetencija o —
Ug ymli)_(-§1) aplinky Professional Mokiniy motyvavimo ir
arimo paramos
X competence . S

Creation of (self) P Pupils’ motivation and
dev.elopment support for them
environments

Dalyko turinio — —
planavimo ir tobulinimo Mokiniy pasiekimy ir

Planning and . pazangos vertinimo
improvement of the Mokymo(-si) proceso Evaluation of pupils’

subject content M Valdymot ¢ achievements and
anagement o rOoress
teaching/learning prog
process

1 pav. Profesinés kompetencijos struktiira
Fig. 1. Structure of the professional competence

Taip Lietuvos teisinéje bazéje apibrézus mokytojo
profesing kompetencija, akivaizdu, kad ji (lyginant su
bendrakultiirine, bendraja ir specialigja) yra svarbiau-
sia mokytojui organizuojant ugdymo(-si) procesa kla-
s¢je. Tik mokytojas, kuris daug démesio skiria profesi-
niy kompetencijy plétotei, geba atliepti ir atitikti Siuo-
laikinés didaktikos mokytojui keliamus reikalavimus.
Apibrézus Lietuvos konteksta svarbu nustatyti, kokia
yra mokytojo profesinés kompetencijos plétotés bukle
ir koks yra jos kaitos poreikis.

Mokytojo profesinés kompetencijos plétoté: bi-
klé ir kaitos poreikis

Teoringés prielaidos paskatino atlikti iSsamy tyrima,
kuriuo buvo siekiama nustatyti, kaip daznai Lietuvos
mokytojai formaliu biidu plétoja savo kompetencija,
kaip jie vertina kvalifikacijos tobulinimo renginius ir
koks kvalifikacijos tobulinimo renginiu poreikis bus
ateityje.

Duomeny analizé leidzia teigti, kad dauguma (apie
92 proc.) mokytoju per pra¢jusius metus yra bent karta
formaliu biidu kvalifikacijos tobulinimo renginyje plé-
toj¢ savo kompetencija (zr. 2 pav.).

This definition of the teacher’s professional compe-
tence in the Lithuania’s legal documents makes it most
important (compared to general cultural, general and
special competencies). Only such teacher who pays
much attention to professional competence develop-
ment is able to respond and correspond to the require-
ments of contemporary didactics. Having defined the
context of Lithuania, it is important to identify the sta-
tus of the teacher’s professional competence develop-
ment and what is the need for its change.

Development of the teacher’s professional com-
petence: status and the need for the change

Theoretical preconditions encouraged to carry out
an exhaustive survey aimed at identifying, how often
Lithuania’s teachers develop their competence in a for-
mal way, how they evaluate professional development
events, and at evaluating the need for professional de-
velopment events in the future.

Data analysis enables to state that during last year
the majority (about 92 per cent) of teachers improved
their qualification in a formal way at least once (see
Fig. 2).
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35

Nedalyvavo / Did not participate [

Dalyvavo 1 karta / Participated once [

32,1

Dalyvavo 2 kartus / Participated twice |

Dalyvavo 3 kartus / Participated 3 times |

Dalyvavo 4 kartus Participated 4 times

Dalyvavo 5 kartus / Participated 5 times |

2 pav. Mokytojy dalyvavimo kvalifikacijos tobulinimo renginiuose per praé¢jusius 12 ménesiy iki tyrimo daznis (proc.)
Fig. 2. Frequency of teachers’ participation at professional development events during the last 12 months before the

survey (per cent)

Taciau analizuojant mokytoju profesinés kompe-
tencijos plétotés daznuma, svarbu nustatyti ir tai, ar yra
regioniniy skirtumuy, t. y. ar mokytojo kompetencijos
plétojimo daznis priklauso nuo jo gyvenamosios
vietos. Atlikus ANOVA testa, galima drasiai teigti
(p = 0,000), kad mokytojy dalyvavimas kvalifikacijos
tobulinimo renginiuose priklauso nuo ju gyvenamo-
sios vietos. Dazniausiai kvalifikacijos tobulinimo ren-
giniuose (M = 2,64) dalyvauja rajony centruose gy-
venantys mokytojai, pakankamai daznai — kaimiskose
vietovése gyvenantys mokytojai (M = 2,53), re¢iau-
siai — didziuosiuose Lietuvos miestuose gyvenantys
mokytojai (M = 2,09). Sis faktas leidzia daryti i§vada,
kad mazesniuose miestuose bei kaimiskose vietovése
gyvenantys mokytojai labiau riipinasi savo profesinés
kompetencijos plétote ir dazniau lankosi formaliuose
kvalifikacijos tobulinimo renginiuose. Tuo tarpu di-
dmies¢iy mokytojai arba yra ,,persisoting* kvalifika-
cijos tobulinimo renginiy gausa, arba pasitiki savimi
ir savo kompetencija, todél maziau skiria démesio jos
plétotei.

Dazniausiai apie galimybe plétoti savo turima
kompetencija kvalifikacijos tobulinimo renginiuo-
se informuoja mokyklos administracija (59,4 proc.)
(zr. 3 pav.). Taip pat daznai mokytojai informacija
randa internete (40,9 proc.) bei mokykloje, mokyto-
jams skirtoje skelbimy lentoje (36,5 proc.). Re¢iausiai
informacija apie kvalifikacijos tobulinimo renginius
respondentai gauna i$ miesto / rajono metodinés tary-
bos (7,3 proc.), kity mokykly kolegy (12,7 proc.) bei
mokytojams skirtos spaudos (13,5 proc.).

Analizuojant mokytojy minétus informacijos $al-
tinius, svarbu paminéti ir Lietuvos regiony Svietimo
skyriy, atsakingy uz mokykly veikla, veiklos ypatu-
mus. Svietimo skyriai paprastai kas savaite organi-
zuoja regiono mokykly vadovy pasitarimus. Tokiuose
pasitarimuose, be ivairiy einamyjy klausimy, biina pri-

However, analysing the frequency of teachers’ pro-
fessional competence development, it is important to
identify whether regional differences exist; i.e., wheth-
er this frequency depends on his/her place of resi-
dence. Having carried out the ANOVA test, it can be
firmly stated (p=0,000) that teachers’ participation at
professional competence events depends on their place
of residence. Most often these events are attended by
teachers who live in regional centres (M=2,64), quite
often, in villages (M=2,53), and most rarely, in ma-
jor cities of Lithuania (M=2,09). This fact leads to the
conclusion that teachers working in smaller towns and
villages are more concerned about their professional
competence development and attend formal qualifica-
tion improvement events more often. Meanwhile the
teachers from the cities are either “jaded” with the
abundance of such events or are so self-confident or
rely upon their competence that they pay less attention
to its development.

Most often information about the possibility to de-
velop one’s competence at qualification improvement
events is provided by school administration (59,4 per
cent) (see Fig. 3). Teachers also often find informa-
tion on the Internet (40,9 per cent) and at school, on
the board (36,5 per cent). Most rarely the respondents
get such information from the methodical board of
the city/region (7,3 per cent), other school colleagues
(12,7 per cent) and the teachers’ press (13,5 per cent).

Analysing these information sources, it is impor-
tant to mention activity peculiarities of Lithuania’s
regional departments of education, which are respon-
sible for teachers’ activities. Departments of education
usually arrange weekly meetings for the heads of the
region’s schools. In addition to various current issues,
such meetings familiarize with the nearest qualifica-
tion improvement events; therefore, school directors
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statomi ir artimiausi kvalifikacijos tobulinimo rengi-
niai. Mokyklos vadovai, grize i mokyklas, paskleidzia
gauta informacija mokytojams. Todél nestebina, kad
dazniausiai apie kvalifikacijos tobulinimo renginius
informuoja mokyklos vadovas arba informacija yra
pateikiama mokytojams skirtoje lentoje.

Si karta labiau domina klausimas, kodél tick nedaug
mokytojy apie kvalifikacijos tobulinimo renginius su-
zino i§ mokytojams skirtos spaudos, i§ kity mokykly
kolegy ar ir miesto / rajono metodinés tarybos.

forward the obtained information to teachers. Thus,
most often information about such events comes from
the director or can be found on the board.

This time we are more interested why so few teach-
ers learn about qualification improvement events from
teachers’ press, colleagues from other schools or the
methodical board of the city/region.

Informavo mokyklos administracija / I was informed by school
administration

Informacija radau internete / I found information on the Internet

Informacija radau mokytojams skirtoje mokyklos skelbimy lentoje / I
found information on the teachers' board
Informacijg gavau tiesiogiai i§ miesto / rajono $vietimo centro / I
received information directly from the centre of education of the
city/region
Informacija gavau i$ savo mokyklos kolegy / I got information from my
school colleagues

Informacijg gavau tiesiogiai i§ organizatoriy / I got information directly
from organisers

Informacijg gavau i§ miesto / rajono §vietimo skyriaus / I got
information from the department of education of the city/region

Informacija gavau mokyklos metodinéje grupéje / I got information in
the methodical group of the school

Infromacija radau mokytojams skirtoje spaudoje / I found information in
the teachers' press

Informacija gavau is kity mokykly kolegy / I got information from
colleagues from other schools

Informacija gavau miesto / rajono metodinéje taryboje / I got
information in the methodical council of the city/region

3 pav. Saltiniai, i§ kuriy gaunama informacija apie kvalifikacijos tobulinimo renginius ir galimybe juose dalyvauti (proc.)
Fig. 3. Sources of information about qualification improvement events and the possibility to participate in them (per cent)

Prielaidos gali buti kelios. Vienintelis zurnalas,
skirtas mokytojams ir skelbiantis informacija apie
kvalifikacijos tobulinimo renginius, yra Svietimo nau-
jienos. Jis yra prenumeruojamas visy Lietuvos moky-
kly ir pirmiausia patenka mokyklos vadovui. Sunkiau
atsakyti | klausima, kodél informacija nesidalijama
tarp skirtingy mokykly. Lyginant didmiesciuose, ra-
jono centruose ir kaimiskose vietovése gyvenanciy
mokytoju atsakymus, skirtumy nenustatyta (p = 0,38).
Todél norint atsakyti i §i klausima reikalinga gilesné
analizé.

Idomu pazyméti, kad i§ miesto / rajono metodinés
tarybos informacija gaunan¢iy mokytoju 47,4 proc.

There may be several assumptions. The only jour-
nal for teachers announcing qualification improve-
ment events is Education News. It is subscribed by
all schools of Lithuania and in the first place it gets
into the hands of the school head. It is more difficult
to answer the question why information is not shared
between different schools. No differences have been
found having compared the answers of teachers who
live in the cities, regional centres or villages (p=0,38).
Therefore, to answer this question, a more in-depth
analysis is required.

It is interesting to note that among teachers who get
information from the methodical board of the city/re-
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turi vyresniojo mokytojo, 39,2 proc. — mokytojo me-
todininko kvalifikacines kategorijas ir kadangi i Si
klausima teigiamai atsakiusiy respondenty pasiskirs-
tymas 16-oje tirty rajony yra panasus, galima daryti
prielaida, kad informacijq i§ miesto / rajono metodiniy
taryby gauna tie mokytojai, kurie priklauso minétoms
taryboms. Toliau gautg informacijgq tokie mokytojai
skleidzia savo mokyklos kolegoms.

Siekiant nustatyti, kaip mokytojai vertina kvalifi-
kacijos tobulinimo renginius ar pritaiko igytas zinias
bei gebéjimus kasdieniame savo darbe, kaip pavyksta
plétoti savo turimas kompetencijas, mokytoju buvo
praSoma trumpai aprasyti du paskutinius kvalifikacijos
tobulinimo renginius (pageidautina skirtingy organi-
zatoriy), kuriuose jie dalyvavo, bei jvertinti juos pagal
pateiktus teiginius.

Apibendrinus respondenty nuomone, galima teig-
ti, kad mokytojai kokybiskais ir kasdienéje veikloje
panaudojamais laiko daugiau nei 85 proc. visy kva-
lifikacijos tobulinimo renginiy. Siuose renginiuose,
mokytoju nuomone, jie igijo svarbiy ziniy bei igiidziy,
kuriuos pritaiké organizuodami ugdymo procesa bei
planuodami tolesni savo kvalifikacijos tobulinima, igi-
jo naudingos padalomosios medziagos, kurig ir toliau
naudoja savo darbe, patobulino savo turimas kompe-
tencijas.

Mokytoju teigimu, labiausiai naudingi ir praktiné-
je veikloje pritaikomi yra kvalifikacijos tobulinimo
renginiai, skirti tobulinti déstomojo dalyko turinio
zinioms pagilinti bei déstymo metodikai (jgiidziams)
tobulinti (zZr. 4 pav.), t. y. tie renginiai, kuriuose igytas
zinias bei gebéjimus i$ karto gali pritaikyti pamokoje.
Maziau pritaikomais mokytojy laikomi renginiai apie
mokyklos vadyba, mokytojo ir mokinio veiklos verti-
nima bei jsivertinima, lie¢ia ne mokytoja asmeniskai,
bet mokytoja, kaip mokyklos bendruomenés narj. To-
kiy renginiy pritaikomumas praktikoje priklauso nuo
visos mokyklos bendruomenés pasirengimo igyven-
dinti pokycius ar diegti inovacijas.

Siekiant iSsiaiskinti mokytojy turimos kompetenci-
jos plétotés poreikius, buvo pateiktas atviras klausimas,
kuriame praSoma jvardyti, kokias Zinias, gebéjimus ir
kompetencijas mokytojai noréty tobulinti ateityje. At-
sakymus 1 §i klausima pateiké 638 respondentai. Atli-
kus atsakymu kokybing ir kiekybine analizes, galima
teigti, kad pagrindinés sritys, kuriose respondentai no-
réty tobulinti savo kvalifikacijg ir plétoti turima kom-
petencija yra Sios: déstomojo dalyko didaktika (daly-
ko zinios, pamokos tiksly ir uzdaviniy formulavimas,
déstymo metodai, mokiniy vertinimas ir isivertini-
mas), psichologijos zinios ir geb¢jimai (bendravimas

gion 47,4 per cent have senior teacher’s qualification,
and 39,2 per cent, teacher methodologist’s qualifica-
tion. Because the distribution of the respondents who
gave positive answers to this question in 16 investi-
gated regions is similar, it can be assumed that infor-
mation from methodical boards of the cities/regions is
received by such teachers who belong to these boards.
Further such teachers forward the obtained informa-
tion to their school colleagues.

In order to identify how teachers assess qualifica-
tion improvement events, whether they apply acquired
knowledge and skills in their daily work, to what de-
gree they succeed to develop their possessed compe-
tencies, teachers were asked to describe and assess two
last qualification improvement events (preferably of
different organisers).

It can be stated that teachers treat over 85 per cent
of the events as quality events that may be applied in
routine activities. In the teachers’ opinion, they ac-
quired important knowledge and skills, which they
applied organising the educational process and plan-
ning their further professional development, useful
handouts which they further use in their work, and im-
proved their possessed competencies.

In the teachers’ opinion most useful and applicable
are such qualification improvement events which fo-
cus on deepening subject knowledge and improvement
of methods (skills) of delivering (see Fig. 4.); i.e., such
events which enabled to apply the acquired knowledge
and skills in the lesson straight away. Teachers think
that less applicable are the events about school man-
agement and (self-)assessment of the teacher’s, the pu-
pil’s activity, which relate not to the teacher personally
but to the teacher as a member of school community.
Applicability of such events in practice depends on the
readiness of the whole school community to imple-
ment changes and innovations.

With the aim to find out the needs for the devel-
opment of the teachers’ possessed competence the re-
spondents were given an open-ended question, asking
to name knowledge, abilities and competencies which
teachers would like to improve in the future. 638 re-
spondents provided answers to this question. Qualita-
tive and quantitative analyses enable to state that the
key areas in which the respondents would like to im-
prove qualification and develop the available compe-
tence are: didactics of the delivered subject, psycho-
logical knowledge and abilities (communication and
cooperation teacher-teacher, teacher-pupil, and teach-
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80

84 86 88 90 92

Mokyklos vadyba / School management

Mokytojo ir mokinio veiklos vertinimas bei sivertinimas /

(Self-) assessment of the teacher’s and the pupil’s activity

IKT panaudojimas ugdymo procese / Usage of ICT in the

education process

Déstymo metodika / Teaching methods

Déstomojo dalyko turinys / Content of the delivered subject

90,1

4 pav. Kvalifikacijos tobulinimo renginiy, labiausiai pritaikyty kasdieninéje veikloje, pasiskirstymas pagal tematikas (proc.)

Fig. 4. Distribution of qualification improvement events which are applied in daily activities most by topics (per cent)

ir bendradarbiavimas mokytojas — mokytojas, moky-
tojas — mokinys, mokytojas — tévas, mokiniy motyva-
cijos palaikymas, Seimos psichologija, psichologiniai
vaiky amziaus tarpsniy ypatumai, mokyklinio amziaus
vaiky psichologija, darbo su paaugliais psichologiniai
ypatumai, konfliktiniy situacijy valdymas ir konflikty
sprendimas), kompiuterinio rastingumo jgiidziai, in-
formaciniy technologijy panaudojimas jvairiy dalykuy
pamokose, darbas su specialiyjy poreikiy vaikais jvai-
riy dalyky pamokose, klasés auklétojo veiklos organi-
zavimas, uzsienio kalbos Zinios ir komunikaciniai ge-
béjimai, mokytojo veiklos vertinimas ir {sivertinimas.
Taip pat iSryskéjo mokytoju noras tobulinti vadybing
kompetencija, iSklausyti vadybiniy ziniy kursa.

Apibendrinant mokytojy kvalifikacijos tobulinimo
sistemos kaita, galima teigti, kad sistemos decentrali-
zavimas davé daug teigiamy pokyciy, o kvalifikacijos
tobulinimo paslaugas teikianciy institucijy bei kvali-
fikacijos tobulinimo programy akreditavimo procesai
leidzia stebéti Sios sistemos funkcionavima bei dau-
giau démesio skirti kvalifikacijos tobulinimo renginiy
kokybei. Akivaizdu, kad ateityje tick mokytojams, tick
mokykly vadovams reikia daugiau i ju praktine veikla
orientuoty kvalifikacijos tobulinimo renginiy, moky-
mosi veikloje, realiose situacijose bei vieniems i§ kity.
Tai kelia naujus isSiikius kvalifikacijos tobulinimo
renginiy organizatoriams bei mokytojus rengian¢ioms
institucijoms.

ISvados
Mokytojo profesijos kompetencijos yra aiskiai api-
bréztos ir detalizuotos Lietuvos teisés aktuose, o for-

er-parent; maintenance of pupils’ motivation; family
psychology; psychological peculiarities of children’s
age periods; school age children’s psychology; psy-
chological peculiarities of work with adolescents; and
management of conflict situations and conflict resolu-
tion), computer literacy skills, usage of information
technologies in the lessons of various subjects, work
with special needs children in the lessons of various
subjects, organisation of the mentor’s activity, foreign
language knowledge and communication skills, and
(self-)assessment of the teacher’s activity. Teachers
also wish to improve the managerial competence.

Summing up the change of the system of teachers’
professional development, it can be stated that de-
centralisation of the system resulted in many positive
changes, whilst the existing accreditation processes of
the institutions which provide qualification improve-
ment services and of qualification improvement pro-
grammes enable to observe functioning of this system
and pay more attention to the quality of qualification
improvement events. It is obvious that in the future
both teachers and school heads will need more prac-
tice-orientated qualification improvement events in
learning activities, in actual situations, and from one
another. This raises new challenges for the organisers
of qualification improvement events and teacher train-
ing institutions.

Conclusions
The teacher’s professional competencies are clearly
defined and elaborated in legal acts of Lithuania, whilst
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maliu biidu kompetencijy plétoté vyksta kvalifikacijos
tobulinimo renginiy metu.

Dauguma Lietuvos mokytojy bent viena karta per
pastaruosius dvylika ménesiy yra plétoj¢ savo profesi-
n¢ kompetencija ivairiuose kvalifikacijos tobulinimo
renginiuose. Dazniausiai mokytojai renkasi déstomojo
dalyko metodikos, informaciniy technologiju naudo-
jimo bei ugdymo turinio planavimo ir organizavimo
tematiky seminarus.

Mokytojai apie galimybe tobulinti savo profesing
kompetencijaq kvalifikacijos tobulinimo renginiuose
dazniausiai yra informuojami mokyklos administraci-
jos arba informacija randa mokytojams skirtoje skel-
bimy lentoje.

Daugiau nei 85 proc. respondenty kvalifikacijos
tobulinimo renginiy metu jgytas zinias ir praktinius
gebéjimus pritaiko ugdymo procese.

Dauguma Lietuvos mokykly mokytojy noréty atei-
tyje plétoti profesing kompetencija: dalyko zinias,
pamokos tiksly ir uzdaviniy formulavima, déstymo
metodus, klasés valdyma, mokiniy vertinima bei isi-
vertinima. Taip pat mokytojai pageidauja seminary
psichologine tematika, seminary, skirty tobulinti ko-
munikavimo uzsienio kalba, kompiuterinio rastingu-
mo ir informaciniy technologijy naudojimo pamokose
igidzius. 6 proc. mokytojy pageidauja tobulinti vady-

Literatiira

bines Zinias.

Adaskeviciene, V. (2003). Europiniy Svietimo dimensijy
diegimo prielaidos Lietuvos Svietimo sistemoje: pedagogu
ir moksleiviy nuostaty tyrimas. Ugdymas. Kiino kultira.
Sportas, Nr. 1 (46). Kaunas: Lietuvos kiino kultiiros aka-
demija.

Barnett, R. (1994). The limits of competence. Knowledge,
Higher education and sodiety. Bucingham: The society for
research into University press.

Ciuzas, R. (2007). Mokytojy didaktinés kompetencijos rais-
ka kintant edukacinei paradigmai (Daktaro disertacija, Kau-
no technologijos universitetas, 2007).

Ciuzas, R., Briedis, M., Adaskevi¢iene, V. (2005). Europi-
nés Svietimo dimensijos kaip pedagogu kvalifikacijos tobu-
linimo kaitos veiksnys Lisabonos strategijos kontekste. Mo-
kytojy ugdymas. Mokslo darbai, 4, 17-24. Siauliai: Siauliy
universitetas.

Delors, J. (1996). Learning: The treasure within. Report to
United Nations Educational, Scientific and Cultural Orga-
nization (UNESCO) of the International Commission on
Education for the twenty-first Century. Paris: UNESCO Pu-
blishing.

Guion, R.M. (1991). Personnel assessment, selection and
placement. In M.D. Dunnette & L.M. Hough (Eds.), Hand-
book of industrial and organisational psychology (335).
Palo Alto, CA: Consulting Psychological Press.

formal development of competencies takes place dur-
ing qualification improvement events.

During the recent twelve months the majority of
Lithuania’s teachers at least once developed their pro-
fessional competence at various professional develop-
ment events. Most often teachers choose seminars on
methods of the delivered subject, IT usage, and plan-
ning and organisation of the content of education.

Teachers are most often informed about the pos-
sibility to improve professional qualification at profes-
sional development events by school administration or
they find this information on the board.

Over 85 per cent of the respondents apply knowl-
edge and practical abilities acquired at qualification
improvement events in the process of education.

In the future the majority of Lithuania’s school
teachers would like to develop the following profes-
sional competences: subject knowledge, formulation
of the goals and tasks of the lesson, teaching meth-
ods, class management, and pupils’ (self-)assessment.
Teachers also wish to attend seminars on psychology,
seminars aimed at improving foreign language com-
munication, computer literacy, and IT usage skills. 6
per cent of teachers wish to improve their managerial
knowledge.
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