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Introduction
The relevance of the research and the research problem

The global trends in migration patterns adjust not only the socio-
political and economic environment but also the field of education. International
migration processes have been triggering new trends at the national level —
Lithuanians have been emigrating whereas representatives of historically unusual
nations from Afghanistan, Syria, China, Iraq, Pakistan, Africa and the Caucasus
republics have been arriving in Lithuania. International and national trends
demand for the search of educational mechanisms so that to promote the
integration of new ‘non-traditional’ participants (forced migrants) in the social
life and education system.

The process of forced migrants’ integration is one of the objects
actively studied in the field of scientific research. However, researchers
interested in integrating forced migrants highlight the issue of the dominance of
fragmentary research in this field of research (Hollifield et al., 2002; Fazel,
Wheeler, Danesh, 2005; Zydzitnaité, 2012). Studies are commonly carried out
within the framework of European Union Structural Funds or United Nations
Refugee Fund-funded projects, they are mostly one-way, short-term and
segmental, and thus provide inconsistent and trivial information (Hollifield et al.,
2002; Zydzianaite, 2012). Another cause of the inadequacy of researches is that
the integration process is not sufficiently thoroughly analyzed from the
educational point of view — as a rule, scientific researches focus on aspects of
forced migrants’ integration into the formal education system. There is lack of
research seeking to disclose learning and teaching as an integral part of the
forced migrants’ integration process. Education is a coherent approach to
lifelong learning, which is an integral part of human socialization and
integration.

During the analysis of forced migrants’ integration, it is important to
build the concepts of human development in the society. In this context,
integration is understandable as a mutual process of forced migrants and society
(these are local communities) interaction (Reicher, Hopkins, 1996; Korac, 2001;
Martikainen, 2005; Bowskill, 2007; Varsaver, 2007; Zydziunaite, 2012;
Bartkeviciené, 2015). It should be noted that this integration process is
inseparable from teaching and learning (Bartkeviciené, 2015), Moser (2012),
Zydzitinaité (2012), Merrice (2007), Stuopyté (2009), Salino and Muller (1999),
Hek (2005). In the learning process, migrants meet the educational needs
necessary for their integration into the society, and the society gets prepared for
their integration. Education, in turn, is inseparable from the context — it takes
place in the social environment. Knowledge and competences are often the result
of participation in society (its local communities), and community-based
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learning is recognized as one of the most effective ways of reducing social
exclusion and promoting integration through forced migrants (Stubbs, 2008;
Moser 2012; He, Bettez, Levin 2015-2017).

Summarizing the above, the main research questions of the thesis
are: What are the peculiarities of integration of forced migrants into the society?
What educational factors determine the successful integration of forced migrants
into the society?

Object of the research: educational factors of integration of forced migrants into
the society.

Aim of the research: to reveal the educational factors affecting integration of
forced migrants into the society.

Objectives of the research:

1. To conduct theoretical analysis of the peculiarities of forced migrants as a
social group.

2. To uphold the theoretical model of educational factors of integration of forced
migrants into the society.

3. To develop a methodology for the study of educational factors for integration
of forced migrants into the society.

4. To identify the educational factors impacting the integration of forced
migrants into the society.

Methodology
The research was based on the following theories and conceptions:

» Social cognitive theory (Bandura, 2009) — Human functioning in a new
environment is explained by triadic interdependence: behavior, cognitive and
other personal factors and environmental events act as determinants interacting
with one another. The nature of humans is defined by the basic abilities: a)
symbolizing; b) forecasting ability; c) internal regulation ability; d) ‘reflection’
of self-awareness; e) ‘human nature’s plasticity’. In the context of the study of
educational factors, Bandura (2009) describes the ‘changing ability’ which is
closely related to the forced migrants’ ability to learn by observing the
behavioral patterns demonstrated in the society.

e« The theory of the ecological system of human development
(Bronfenbrenner 1977, 1986, 1994) analyzes human development and
socialization processes in the context of the systems, while isolating several
levels of interactions between the individual and the systems: microsystem,
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mesosystem, exosystem, macrosystem and chronosystem. Individual biological,
cognitive and emotional aspects are closely related to social factors in the
systems. Levels of educational factors for the forced migrants’ integration are
modeled based on Bronfenbrenner’s human ecological development theories.

 The concept of self-esteem (Spinelli, 2005; 2014). Given that the integration
of forced migrants on the conceptual level inevitably relates to individual
phenomenological experience (IMO, 2004), this study is based on Spinelli's
concept experience. The concept emphasizes that the formation of a person’s self
occurs when experience is expressed in a worldview in the form of
sedimentation. In this way, the worldview of forced migrants can be shaped and
changed by acquiring new experience, or maintained by rejecting the new facts
of reality: denying new information or experience and withdrawing from it. The
rigidity of the worldview provides stability, but, over the time, it can estrange the
individual from the vital need for change, the acquisition of new skills
and integration.

e Berry’s theory of acculturation (1997, 2003, 2011) analyzes the
processes of interaction between the dominant society and the minority
group/person. In the context of forced migrants and their host society, according
to Berry, there are several ways of relationship: assimilation, integration,
segregation and marginalization. For successful integration of forced migrants, it
is fundamental that both cultures (i.e., the dominant culture and the minority
culture) change their behavior and attitudes in the interaction process. It should
be noted that integration could be aimed at forced migrants if the host society is
ready to accept them. Thus the integration of forced migrants is reciprocal — it is
manifested not only in the process of integrating and educating but also in
preparing the society.

e The concept of social integration by Engerbersen (2003) interprets
the mutual integration process through functional, moral and expressive
dimensions. The idea of the concept is that, in the process of integration into the
society, forced migrants would not only function independently, but would also
take over the social and legal norms of the host society; they would also become
involved emotionally and ultimately get identified as members of the host
society. In order to achieve these goals, the importance of the reciprocity of the
integration process should be highlighted.



Provisions for the methodological research of the dissertation:

When analyzing the subject of the study, such variables of integration as:
individual potential, social potential and educational factors are distinguished.
The concept of the identification of the essential elements of the research object
is based on the concept of integration reciprocity, which emphasizes the
importance of the individual potential of forced migrants (motivation
fointegration, education, health, family, social status) and the importance of
thesocial potential of the society — the ability to empower new members (Castle,
1993; Raicher, Hopkins, 1996; Spencer, 2004; Martikainen, 2005; Bowskill et
al., 2007; Zydzitnaite V., 2012; Agustina l., Beilin R., 2012). Individual
potential is mostly expressed through the experience of forced migrants. The
importance of forced migrants’ experience is also confirmed by the findings of
the United Nations-initiated research — the integration of forced immigrants
inevitably relates to two aspects: the individual experience and the potential of
the host society (IMO, 2004). The latter potential is based on the fact that a
person develops, socializes/integrates and educates in a host society, through
participation in its local communities. It is fundamental to understand the
integration levels, the features of integration, and the educational factors that
influence this process while developing programs promoting the inclusion of the
host society in the integration of forced migrants.

Research Design. Taking into account the reciprocity of the integration process,
while analyzing educational factors of the integration of forced migrants in the
local community, two groups of research participants were selected: forced
migrants and representatives of the society (its local communities) — specialists
working with the immigrants. The qualitative research strategy was chosen for
the dissertation research using the semi-structured interview method, the focus
group method, and the method for qualitative analysis of documents.

By empirically examining the educational factors involved in the integration of
forced migrants into the society, the qualitative research approach is adopted,
and the trachealization of research methods is applied.

The logical scheme of the dissertation research which consists of two parts a
summary of the research results integrating Part | and Part Il, the formation of a
model of educational factors for the integration of forced migrants in the society,
discussion and formulation of conclusions and recommendations.
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Figure 1. The logical scheme of the dissertation research

The Novelty and Theoretical Significance of the Dissertation:

A model of the promotion of forced migrants’ integration into the
society with the help of the educational factors was created during the time of
research on theoretical and empirical basis. It enables understanding of forced
migrants’ integration as a teaching/learning process characterized by educational
conditions and educational factors operating at different levels and stages of
integration.

The model of educational factors for integrating forced migrants into the
society can be beneficial to specialists working in the field of forced migrants’
integration. Special practical significance for professionals is contained in the
educator’s activity described in the model, which, at various stages and levels of
integration, through teachers, social workers, psychologists and integration
program tutors can, in their role of educators, foster the process of forced
migrants’ integration.
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Content Overview

Chapter 1 contains literature review discussing forced migrants’
characteristics as an involuntary group of social exclusion and distribution.

The concept of migration based on Homra (2003) is presented in this
chapter, and analysis of the migration classification as developed by Voloh
(2015) is made. The term ‘forced migrants’ is presented in the terminology used
in research papers by Piguet, 2008; Konstantinov, 2007, 2008; Ryan, Dooley,
Benson, 2008; Rodgers, 2004; Tuton, 2003; Ghanem, 2003; Macchiavello, 2003;
Jacobsen, Landau, 2003, and others in order to describe those who for social
and/or political reasons were forced to leave their homeland and seek asylum in
another country. In this dissertation, the concept of forced migrants is used to
analyze the integration process in which all the forced migrants (both refugees
and asylum or temporary protection seekers) are united by certain psychosocial
features.Those forced migrants who have experienced military actions,
repressions, violence, hunger, discrimination and other similar traumatic
experiences are denoted by psychological problems and often suffer from such
diseases as post-traumatic stress syndrome, depression and related psychiatric
conditions, neuroses, phobia, high levels of anxiety, and various personality
disorders (Pedersen, 2002; Murphy et al., 2002; Fazel et al., 2005; Kirmayer et
al., 2000; Beirens, Fontaine, 2011; Gojer J. 2014). Painful individual experiences
of forced migrants at the micro level are related to such processes of macro-
contextual determinants as: integration, the right to education and equal
participation in the new labor market and political life (Gojer, 2014).

Analysis of scientific literature (Spencer (2004), Phillimore, Goodson L.
(2006), Gurung (2011), and UNHCR (2009)) revealed that despite the fact that
the individual experience of integration of migrants is not homogeneous, the vast
majority of migrants are experiencing social exclusion.

2. Theoretical Judication of Educational Factors in Forced Migrants’
Integration in the Society

Chapter 2 contains literature review exploring theoretical simulation of those
educational factors which determine the successful integration of forced migrants
into the society. The chapter focuses on the concept of integration, the analysis
of the role of the society as well as the local community role in the integration
process (the educational potential of the society and its local communities), the
process of forced migrants’ education, the process of teaching and forced
migrants’ learning. It reveals the concept of integration as a learning experience
and the modeling of educational factors of the forced migrants® integration into
the society.
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The concept of integration is not conceptually unambiguous. Strong
links between integration, adaptation and acculturation concepts are identified
when going deeper into the origins of the phenomenon of integration (Berry,
2003, 2008, 2010). However, the present dissertation analyzes specifically the
integration process which involves both the individual’s (forced migrant’s)
adaptation to the new environment (while preserving their identity) and the
readiness of the host society to accept a new member.

Our analysis of scientific literature has revealed the concept of integration
as a two-way, complex and multilayered process that requires not only
preparation of forced migrants to integrate into a host society but also the
preparation of the society for accepting new members (Bartkevi¢ien¢, 2015;
Zydzitinaite, 2012; Stewart, 2011; Ager, Strang, 2008; Bowskill et al., 2007;
Martikainen, 2005; Korac, 2003; Raicher, Hopkins, 1996).

INTEGRATION
R"-\_\J\\

Figure 2. Social integration as a reciprocal process

When analyzing integration as a complex, reciprocal process, several
stages of this process are allocated: initial adaptation, modification and
achievements (Maslova, 2009; Korac, 2003). During these stages, specific
integration indicators are being sought to achieve. Integration achievements can
also be interpreted through multi-dimensional dimensions (Engerbersen, 2003).
The functional level dimension relates to the involvement of the integrating
person in the main education and integration education programs as well as in
the targeted employment, health and safe housing programs. The moral
dimension reveals the civic participation of forced migrants, adherence to the
adopted social and legal norms as well as the social links between forced
13



migrants and the society (its local communities). The expressive dimension
reveals the forced migrants’ emotional involvement in the life of the host society,
their feelings related to biculturalism, security and belonging.

The process of integration of a particular target group is often evaluated
by the achievement of specific indicators. In order to understand and evaluate the
progress of the forced migrants’ integration process, integration indicators are
analyzed (Nezer, 2013; Zydzitnaité, 2012). Not only the role of forced migrants
but also the readiness of the host society to accept new members is important in
the process of achieving integration indicators. While analyzing the conditions
pertaining to the forced migrants’ public acceptance and the use of community
potential of the host society for the promotion of integration of forced migrants,
the promotion of forced migrants’ participation in the life of the host society and
in the activities of the local community is emphasized (Hopkins, 2006; Handy,
Greenspan, 2008).

Stages of integration
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Figure 3. The process of the integration of forced migrants

The integration process is inseparable from the context — integration
takes place in the host society and in its local communities. The dissertation
presents the concept of the general society while emphasizing the importance of
its components — local communities. The concepts of the society and its local
communities are analyzed psychologically, sociologically and educationally.
From the educational point of view, the society and its local communities are a
priori a significant phenomenon holding educational power. It is a group of
people linked by social, moral, territorial and other ties that interact with
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other for the sake of common goals and is one of the most important resources of
human socialization (Kvieskiené, 2005; Jonutyté, 2007), community education
(Tett, Fyfe, 2010) and positive integration (Stuopytée, 2002, 2009). In the society,
the essential teaching/learning resources of its local communities are
concentrated and may create conditions for the positive integration of forced
migrants through education.

Education is an integral part of the integration process of forced migrants
(Mittler, Jackson, Sebba (2002); Tatar (2015); He et al. (2015); Heckmann,
Wiest, Waters, Leblanc, (2005); Moser (2012); Zydzitinaite (2012); Merrice
(2007); Stuopyté (2009); Hek (2005). Traditionally, the educational system of
forced migrants, as well as of any other target group, consists of the following
educational elements: the content of education, the forms, the means, the
educator, the disciple, and the characteristics of the relationships formed by all of
these elements (Juceviciené, 2007). However, in terms of the modern educational
flexibility and the whole ever-changing process of education, the educational
system of forced migrants as a target group of people with special educational
needs must be multicultural, culturally sensitive, flexible in terms of the
educational content and form, as well as competent (Barrera, Corso, 2002;
Gollnick, Chinn, 2013; Howe, Lisi, 2014).

This dissertation examines the concepts of formation, teaching and learning of
formal, non-formal and informal (self-managing) education, teaching/learning
(Livingstone, 2001; Eraut, 2000; Beckett, Hager, 2002; Colley, Hodkinson,
Malcolm, 2002, 2003, etc.); it also analyzes peculiarities of formal, non-formal
and informal learning of forced migrants. Scientific literature most commonly
analyzes the formal education of forced migrants. It deals with the difficulties of
forced migrants when integrating into formal education systems (Spencer, 2004;
Stubbs, 2008; Kahan-Strawczynski, Levi, Konstantinov, 2010; Stuopyte,
Bereznaja-Demidenko, Bulotas, 2014). Analysis of the form of non-formal
education was based on Nicolai, 2003; McBrien, Lynn, 2005; Xue, 2007; Stubs,
2008 — a number of authors who claim that this form of education is most
suitable for the target group of forced migrants. Non-formal education ensures
flexibility of the educational content, practical experience of the new information
and the integration of the educational programs into the local community-based
activities while taking into account the specific needs of forced migrants’
integration.

When reviewing the forms of forced migrants’ education, it is important
to understand integration as a teaching/learning process. This perception of
integration is associated with an attitude to education as a meaningful experience
of newly acquired knowledge (Friesen et al., 2012; VVan Manen, 2014; Saevi,
2015; Penkauskiene, 2016). Forced migrants, while staying within the host
society, are being constantly exposed to unusual and new things, information and
15



knowledge that needs to be learned. In the process of integration, forced
migrants are constantly faced with new things that they experience meaningfully
and learn from them thus gaining new knowledge, building social relationships
and taking over certain behavioral, value-related and cultural norms.

The educational factor in the dissertation is understood as an educational
reason that affects the process of integration of forced migrants, i.e., has an
educational effect on forced migrants and thus enables them to address the
problems of integration into the society (Lewis, Simon, Uzzell, Horwitz,
Casserly, 2010; Rudiger, 2004; Podlasy, 2013; Eidimtas, 2015). In the context of
integration as a teaching/learning process, the educational factors affecting the
integration of forced migrants in the society appeared at individual, institutional,
and political levels (Moser, 2012; Sprung, 2008, 2011; Bronfenbrenner, 1977,
1986, 1994). They are presented in Figure 3 by adding new components of
educational factors to the primary process scheme of the forced migrants’
integration into the society.
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Fugure 4. Theoretical modeling of educational factors pertaining to
the forced migrants’ integration into the society

At the individual level, based on the theoretical analysis of scientific
literature, the following educational factors affecting integration are identified:
family attitude to education, the ability of forced migrants to study, and valuable
family provisions to education. These educational factors are strongly linked to
the educational potential of the forced migrants, their already existing
educational experience and specific learning needs.
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At the institutional level, during the theoretical analysis, the following
educational factors were distinguished: the flexibility of the educational content
and forms, the conditions of forced migrants’ learning in educational institutions,
the availability of vocational education, and the possibilities of accrediting
existing qualifications; participation in non-formal social education programs;
participation in the host society activities (within its local communities).

At the political level, educational factors related to the international
trends — international agreements and regulations of the general policy on
migrants are identified. The national legal regulation covering the integration of
forced migrants determines whether the rights of forced migrants to education
and lifelong learning are guaranteed.

Research Methods

Chapter 3 presents the research methodology of the study including data
collection methods, data analysis procedures, applied methods and the reliability
of the study.

The analysis of scientific literature helped to highlight the theoretical
aspects of the integration of forced migrants into the society and the essential
characteristics of forced migrants as groups experiencing social exclusion. Our
scientific literary analysis revealed the role of education in the process of
integrating migrants by highlighting the educational factors affecting education.
On the basis of the analysis of the relevant scientific literature, a model of
educational factors of the integration of forced migrants into the society was
created.

The method of semi-structured interviews is ethical and suitable for
dealing with sensitive experiences of forced migrants; it explores complex and
multi-layered educational experience data to be collected during the integration
process and is sufficiently open for unforeseen data. By examining the
experience of forced migrants while employing the semi-structured interview
method, we try to understand the subject of the research and describe the point of
view of the expierencee. Therefore, semi-structured interviewers use Spinelli’s
(2005, 2009, 2014) theory of interconnection and the concept of self-esteem as a
design. The main points of the concept highlight the importance of analyzing the
experience of forced migrants, which corresponds to the different levels of
forced migrants’ integration into the society presented in the theoretical part of
the dissertation; this approach towards the experience of changes enables us to
make assumptions about the influence of educational factors on the process of
integration.
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The focus group method is chosen by experts working in the field of
forced migrants’ integration in order to analyze views on the educational factors
which are relevant when integrating forced migrants into the society. Because of
that, the group can be treated as a model of the host society and its local
communities. (Belanovsky, 1996; Onwuegbuzic et al., 2009; Flick, 2014). This,
in turn, expands the range of data obtained during the research and the ability to
identify the true views of the host society’s representatives on the integration of
forced migrants.

The document analysis method is used as a data collecting method
complementing the interview and target group methods in order to reveal
whether the provisions for promoting the integration regulated in the analyzed
documents provide education and lifelong learning availability and guarantees
for forced migrants.

The research data was analyzed by using Interpretative
Phenomenological Analysis (Smith, 2011; Pietkiewicz, Smith, 2012). The
selected method corresponds to the philosophy of qualitative research and is
suitable for applying data processing because it allows the obtained qualitative
research data to be used to identify the educational factors that influence the
integration of forced migrants in the society and to understand the data.

Part four of the dissertation presents and discusses the results of empirical
research.

Chapter 4.1. presents results of forced migrants’ interviews; Chapter 4.2.
provides a comparison of focus group discussion results and analysis of expert
opinion about the educational factors of forced migrants’ integration into the
society; Chapter 4.3. presents the results of document analysis.

According to the results of the empirical research, the theoretical model
of the educational factors of the forced migrants’ integration into the society is
supplemented with new components (educational conditions, activities of the
educator), and the educational factors of individual, institutional and political
level are also tested (Figure 5).

The conclusion, recommendations and the list of bibliography references
are presented at the end of the disertation.

The general concept is outlined in Figure 5.
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Figure 5. Educational factors of forced migrants’ integration into society.
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Conclusions

1. The trends of global migration and the collective development of the
EU and national education systems in Lithuania determine the search for
educational mechanisms that promote the integration of forced migrants — new
participants in the educational system. Forced migrants are the people who have
been granted asylum in the host country and who left their country of origin due
to war, political repression or other coercive measures. Forced migrants are
classified as the most vulnerable group of social exclusion because of their
characteristics of social exclusion.

2. Integration of forced migrants is a reciprocal, complex and
multilayered process that requires both the preparation of forced migrants to
integrate into the host society and the readiness of the society and its local
communities to accept new members. Several stages of the forced migrants’
integration process are identified: the stages of adaptation, modification and
achievement. At each stage, the achievement of the results characterizing the
stage is sought. Integration achievements can also be interpreted through the
following multi-level dimensions: functional, moral and expressive. The society
plays an important role in the successful achievement of integration stages and
indicators. The integration process is inseparable from the context — the
integration of forced migrants takes place in the host society, in its local
communities.

From the educational point of view, the society and its local communities
are a social phenomenon with educational power. Socio-cultural and social
education of forced migrants, vocational skills development and language
teaching/learning can be implemented in the local community through the use of
forms of experiential learning during the collective activities of the community
members and forced migrants.

Summarizing the analysis of the educational process and forms of forced
migrants’ education, it can be stated that the formal education system is partially
accessible to forced migrants. Limited accessibility options are conditioned by
the rigidity of the education content and forms, manifestations of discrimination
against migrants regarding education and the lack of an appropriate motivational
promotion system for forced migrants’ education.

However, the suitability of non-formal and informal (self-managing)
forms of education for the group of forced migrants is noteworthy. While being
applied the aforementioned forms of education, migrants are ensured a positive
learning experience, which increases their self-esteem, gives motivation to learn
not only a new language but also develop professional skills. In the host society,
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during the non-formal education process taking place in the society (its
local communities), forced migrants have a possibility to get to know the culture
of a new country through shared experiences, through communication and
cooperation with representatives of the host society. The use of non-formal and
informal education forms is natural and close to the integration process, as forced
migrants’ integration is an education process itself. This confirms the approach
to integration as a learning process. During the integration, new knowledge,
language and skills are meaningfully experienced, and social relationships are
being created; certain behavioral, value-related and cultural norms are taken
over.

Analysis of the scientific literature makes it possible to understand the
educational factor as an encouraging educational reason affecting the process of
integration of forced migrants, i.e., it has an educational effect on forced
migrants and thus enables them to address the problems of integration into the
society.

When summarizing the analysis of the integration process of forced
migrants, it should be noted that this process takes place at several levels and in
several stages, therefore, forced migrants’ education during the process of
integration is multi-layered as well, when different educational factors are
revealing themselves at the individual, institutional and political levels.

3. The methodology for the study of educational factors pertaining to the
integration of forced migrants in the local community is established on the
theoretical model based on the analysis of scientific literature. The empirical
study of the integration of forced migrants into the society involves several steps:

a) The qualitative approach was selected for the research, and triangulation
of data collection methods was used: analysis of semi-structured interviews with
forced migrants, target expert group discussions and analysis of documents
governing the assurance of lifelong learning opportunities for forced migrants.
Triangulation of research methods is inspired by the aim of ensuring the
reliability of qualitative research data.

b) The research data was analyzed by wusing Interpretative
Phenomenological Analysis.

The study revealed that the forced migrants’ integration into the society is a
complex and mutual learning (teaching) process in which the educational factors
on the individual, institutional and political levels are promoted by indicators of
the functional, moral and performance dimensions of forced migrants’
integration.
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a) At the individual level, the expression of such educational factors as
family attitude towards learning, forced migrants’ ability to learn, and the
acceptability of the learning process as a lifelong activity are identified. It is
worth pointing out the links between educational factors at the individual level
and individual characteristics of forced migrants together with their values,
special learning needs and learning experience.

b) Educational factors are being distinguished at the institutional level:
the flexibility of the content and the forms of forced migrants’ educational
programs; learning through communication and participation in the local
community, the implementation of accessibility of formal education
opportunities, the competence of the professionals implementing educational and
integration programs for forced migrants, and the possibilities for informal
institutional development of forced migrants.

c) At the political level, we highlight educational factors related to the
legal regulation of education and lifelong teaching/learning opportunities as well
as discrimination in education — the prevention of the effect of ‘glass ceiling’ and
its manifestations, the promotion of inclusion and the importance of public
education and the education of the society (its local communities) for proper
acceptance of forced migrants.

In order to achieve successful integration of forced migrants, it is
important to note the role of the educator. The educator, depending on the
integration stage, provides relevant information during non-formal education;
s/he evaluates the educational needs, establishes contact with the local
community, seeks to integrate language-related and cultural knowledge as well
as professional skills into the training organized in local communities and at
workplaces; educators encourage the participation of forced migrants in the
activities of the local community and thus achieve the process of mutual
learning.

Learning in the process of integration inspires the change of forced
migrants as self-perpetrators and others’ perceptions and the understanding of
the world.

The study also reveals that the opportunities for the lifelong learning of
forced migrants are limited by the difficulties of access to formal education, lack
of flexibility in the content and forms of training curricula and the lack of a
systematic approach towards ensuring integration opportunities for forced
migrants. Identification of forced migrants’ integration as a learning process as
well as identification of educational factors and educator activities has inspired
the creation of a model of educational factors of forced migrants’ integration into
the society.
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Reziume

Globalios migracijos tendencijos koreguoja ne tik socialing-politing,
ekonoming sferas, bet ir §vietima. IstoriSkai neblidingy tauty atstovy atvykimas
i§ Afganistano, Kinijos, Irako, Pakistano, Sirijos, Afrikos ir kity $aliy reikalauja
tam tikro visuomenés pasiruo§imo ne tik priimti istoriskai $alies teritorijoje
negyvenusiy tauty atstovus, bet ir sukurti atitinkama priverstiniy migranty
integracijos skatinimo sistema.

Karinius veiksmus, represijas, bada iSgyveng¢ priverstiniai migrantai
pripazinti pazeidziamiausia, socialing atskirt] patirian¢ia migranty grupe.
Dauguma jy prieglobstj suteikusioje Salyje iSgyvena kultlrinj Soka,
psichosocialinius bendravimo sunkumus, socialiniy normy suvokimo stoka,
profesinio pasiruosimo neatitikimus bei kalbinius sunkumus. Siy problemy
sprendimui prieglobstj suteikian¢iose Europos Sajungos Salyse, tame tarpe ir
Lietuvoje, kuriamos integracijos sistemos. Jos skirtingos, tadiau pasiZymi
bendru aspektu — edukaciniy paslaugy suteikimu. Nes biitent ugdymas gali tapti
efektyviu socialing atskirtj patirian¢iy migranty marginalizacijos jveikimo
jrankiu (Hek R., 2005; Merrice L., 2007; Moser H., 2012).

Taigi, socioekonominiai pokyc¢iai Europoje, visuomenés demokratiskumo
ir humanizacijos socialinés politikos aktualumas, bendros ES ir nacionalinés
Lietuvos Svietimo sistemy vystymas skatina naujy ,netradiciniy“ visuomeninio
gyvenimo ir Svietimo sistemos dalyviy — priverstiniy migranty — integracija
palengvinanciy ugdymo mechanizmy paieskas.

Lietuvoje integracija daznai analizuojama tradiciniame kontekste,
nagrinéjant tradiciniy, Saliai biidingy, ,,pazjstamy* socialinés atskirties grupiy
integracijos ypatumus. Neabejotina, kad tokie tyrimai ir toliau vaidina svarby
vaidmen] aiskinantis atskirties mazinimo procesus, tafiau pazymétina, kad
integracijos supratimui vis didesne¢ reik§me¢ jgauna socialinés sanglaudos,
igalinimo, jtraukiancio ugdymo analizé. Taigi tokiy socialing atskirtj patirianciy
grupiy kaip priverstiniai migrantai edukaciniy veiksniy poveikio jy integracijai
tyrinéjimai gali reikSmingai papildyti mokslinj diskursa, suteikti jam naujy
atspalviy ir uzpildyti trukstama socialinés bei edukacinés aprépties jgyvendinimo
grandj.

Analizuojant atliekamy priverstiniy migranty integracijos tyrimy
problematika, gali buti i§skiriamos dvi tendencijos: pirma — integracijos procesas
nepakankamai iSsamiai analizuojamas edukaciniu pozitriu, i§samiau gilinamasi
tik | vieng Sio proceso aspekta — integracijag j formalaus Svietimo jtaigas.
Stokojama holistinio pozitirio j edukacijg kaip | mokymasi visa gyvenimg ir
neatsicjamg zmogaus socializacijos bei integracijos dalj. Antra — daugelyje
Hnaujy“ ES Saliy (Lietuvoje taip pat), stebimas fragmentiniy tyrimy, atliekamy,
panaudojant ES strukttriniy fondus, dominavimas, triiksta iSsamesniy (o gal
gilesniy) moksliniy tyrimy, kurie padéty identifikuoti priverstiniy migranty
integracijos visuomenéje edukacinius procesus.
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Apibendrinant tai, kad pasakyta, iSryskéja mokslinj tyrimg inspiruojantys
probleminiai klausimai: Kokie yra priverstiniy migranty integracijos
visuomenéje ypatumai? Kokie edukaciniai veiksniai lemia sékmingg priverstiniy
migranty integracija visuomenéje?

Tyrimo objektas — priverstiniy migranty integracijos visuomengje
edukaciniai veiksniai.

Tyrimo tikslas — atskleisti priverstiniy migranty integracijos visuomenéje
edukacinius veiksnius.

Tyrimo uZdaviniai:

1. ISryskinti priverstiniy migranty kaip socialinés grupés ypatumus.

2. Pagristi priverstiniy migranty integracijos visuomenéje edukaciniy
veiksniy teorinj modeliavimg.

3. Parengti priverstiniy migranty integracijos visuomenéje edukaciniy
veiksniy tyrimo metodologija.

Nustatyti priverstiniy migranty integracijos visuomenéje edukacinius veiksnius.

Teorinés disertacinio tyrimo nuostatos ir koncepcijos

¢ Socialiné kognityviné teorija (Bandura A., 2009) — zmogaus
funkcionavimas naujoje aplinkoje aiSkinamas triadiniu savitarpiskumu: elgesys,
kognityviis ir kiti asmeniniai veiksniai bei aplinkos jvykiai veikia kaip
sgveikaujantys vienas kita determinantai. Zmogaus prigimtis apibréziama
pamatiniais geb¢jimais: a) simbolizavimu; b) numatymu; ¢) vidiniu reguliavimu;
d) savimonés ,atspindéjimu®; e) ,Zmogaus prigimties plastiSkumu®, arba
kei¢ian¢iuoju gebéjimu.

Socialiné kognityviné teorija svarbi priverstiniy migranty integracijos
visuomenéje edukaciniy veiksniy analizés kontekste, nes tokie pamatiniai
gebéjimai kaip savasties atspindéjimas, vidinis reguliavimas, simbolizavimas ir
numatymas reiSkiasi priverstiniy migranty integracijos procese. Edukaciniy
veiksniy tyrimo kontekste akcentuotinas A. Banduros (2009) aprasSytas
keifiantysis gebéjimas®, kuris tampriai susijgs su priverstiniy migranty
gebéjimu mokytis stebint visuomenéje demonstruojamus elgesio modelius.

e Zmogaus vystymosi ekologinés sistemos teorija (Bronfenbrenner U.,
1977, 1986, 1994) analizuoja Zmogaus raidos ir socializacijos procesus sistemy
kontekste, iSskiriant kelis individo ir sistemy sgveikos lygmenis: mikrosistema,
mezosistema, egzosistema, makrosistema, chronosistema. Priverstiniy migranty
integracijos visuomen¢je edukaciniy veiksniy tyrimo kontekste svarbios U.
Bronfenbrenner (1986) ,.stebéjimo diados* (angl. observation dyad) id¢jos,
atskleidzianCios priverstiniy migranty mokymosi dalyvaujant priimancios
visuomenes veikloje, stebint ja ir mokantis joje galimybes. U. Bronfenbrenner
zmogaus ekologinio vystymosi teorijos pagrindu modeliuojami priverstiniy
migranty integracijos visuomenéje edukaciniy veiksniy lygmenys.

e E. Spinelli susietumo teorija ir savasties patyrimo koncepcija
(Spineli E., 2005; 2014). Atsizvelgiant j tai, kad priverstiniy migranty
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e integracija, vertinant konceptualiuoju lygmeniu, nei§vengiamai susijusi
su individualiu patyrimu (IMO, 2004), Siame tyrime remiamasi Ernesto Spinelli
idéjomis. Susietumo teorijoje akcentuojamos individo ir aplinkos s3sajos.
Priverstiniai migrantai, pateke¢ j naujg visuomeng, nuolat sgveikauja su aplinka ir
susiduria su pokyc¢iais. Pokyc¢iai, savo ruoztu, neatsiejami nuo mokymo(si) ir
poreikio keistis, ieskoti naujy savo buvimo bidy (savasties patyrimo koncepcija).
Tokiu buidu gali keistis asmens saves, kity ir pasaulio suvokimas Priverstiniy
migranty pasaulévaizdis gali biti formuojamas ir keiCiamas naujo patyrimo
igijimo keliu arba iSlaikomas atmetant naujus realybés faktus: neigiant nauja
informacija ar patyrimga, atitolinant ji nuo saves. Pasaulévaizdzio rigidiskumas
suteikia stabilumo, taciau, laikui bégant, gali atitolinti nuo gyvenimiskos
butinybés keistis, mokytis, jgyti naujy jgtidZiy, integruotis.

e J. Berry akultiracijos teorija (1997, 2003, 2011) analizuoja
dominuojancios visuomenés ir mazumos grupés / asmens sgveikos procesus.
Priverstiniy migranty ir juos priimancios visuomenés kontekste, pasak J. Berry,
galimi keli santykio budai: asimiliacija, integracija, segregacija ir
marginalizacija. Sékmingai priverstiniy migranty integracijai svarbu, kad abi
kulttiros (tick dominuojanti, tick mazumos) sgveikos procese keisty savo elgesj ir
nuostatas. Taigi, priverstiniy migranty integracija yra abipusis tiek
besiintegruojanéiyjy, tiek visuomenés mokymo(si) ir pasiruo§imo procesas.

¢ G. Engerbersen (2003) socialinés integracijos koncepcija abipusj
integracijos procesg aiSkina per funkcine, moraling ir ekspresyving dimensijas.
Siektina, kad integracijos visuomenéje procese priverstiniai migrantai ne tik
savarankiskai funkcionuoty, bet ir perimty priimancios visuomenés socialines,
teisines normas; blity emociskai jtraukti, identifikuoty save kaip priimancios
visuomenés narius. Siekiant S$iy tiksly paZymétina integracijos proceso
abipusiSkumo svarba.

Metodologinés disertacinio tyrimo nuostatos

Analizuojant tyrimo objektg i$skiriami integracijos kintamieji:
individualus potencialas, socialinis potencialas, edukaciniai veiksniai. Esminiy
tyrimo objekto pozymiy identifikavimo procese remiamasi integracijos
abipusiSkumo koncepcija, kurioje akcentuojama lygiaverté priverstiniy migranty
(PM) individualaus potencialo (motyvacija integruotis, i$silavinimas, sveikata,
Seimyninis, socialinis statusas) ir visuomenés socialinio potencialo (gebéjimo
jgalinti naujus narius) svarba (Castles S., 1993; Raicher S., Hopkins N., 1996;
Spencer S., 2004; Martikainen T., 2005; Bowskill M. ir kt., 2007; Zydzitinaité
V., 2012; Agustinaa I., Beilinb R., 2012).

Atsizvelgiant | integracijos proceso abipusiSkuma, priverstiniy migranty
integracijos visuomenéje edukaciniy veiksniy analizei pasirinktos dvi tyrimo
dalyviy grupés: priverstiniai migrantai ir visuomenés atstovai — specialistali,
dirbantys su priverstiniais migrantais. Disertaciniam tyrimui pasirinkta kokybiné
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tyrimo strategija, naudojant i§ dalies struktiiruoto interviu metoda,
tikslinés grupés diskusijos (angl. focus groupe) metoda ir kokybinés dokumenty
analizés metoda.

Tyrimo metodai

1. Mokslinés literatiiros analizé leido iSryskinti teorinius
priverstiniy migranty integracijos visuomenéje aspektus ir esmines priverstiniy
migranty, kaip socialing atskirtj patiriancios grupés, charakteristikas. Mokslinés
literiiros analizés metu atskleistas edukacijos vaidmuo priversiniy migranty
integracijos procese, iSryskinti jj veikiantys edukaciniai veiksniai. Atliktos
mokslinés literattiros analizés pagrindu sudarytas priverstiniy migranty
integracijos visuomenéje edukaciniy veiksniy modelis.

2. I3 dalies struktiiruoto interviu metodas, remiantis E. Spinelli
susietumo teorija ir savasties patyrimo koncepcija, pasirinktas atsizvelgiant j
pirmosios tyrimo dalyviy grupés specifika. Priverstiniy migranty integracija
neiSvengiamai susijusi su individualiu priverstiniy migranty patyrimu.
Analizuojant priverstiniy migrantyintegracijos procesg, biitina atsizvelgti |
individualius kiekvieno priverstinio migranto i§gyvenimus. E. Spinelli
koncepcija paremtas i§ dalies struktiruotas interviu leidzia skirti démesj
autentiSkam priverstiniy migranty patyrimui, suprasti, aprasyti ji bei atskleisti
priverstiniy migranty patirtj, iSgyventa tam tikroje autentiSkoje situacijoje,
atsizvelgiant | jo integracijos konteksta ir jam jtaka daranéius edukacinius
veiksnius.

3. Tikslinés grupés diskusijos (angl. focus groupe) metodas.
Esminis §io tyrimo metodo pasirinkimo motyvas — grupé yra tam tikras sociumo
modelis, kuris uztikrina socialinio kontakto buvimg tyrimo metu (Belanovsky A.,
1996). Disertacijos tyrimo objekto kontekste tikslinés grupés diskusijoje
dalyvaujanti grupé gali buti traktuojama kaip priverstinius migrantus priimancios
visuomenés modelis. Nors tai ir dirbtinis sociumo modelis, grupiné saveika
skatina dalyvius ne tik reiks§ti savo nuomone, bet ir atsakyti i kity nuomones.
Tokiu biidu pleCiasi tyrimo metu gaunamy duomeny spektras. Grupéje
vykstantys procesai artimi visuomenés procesams, kai nariai ne tik patys
sgveikauja, bet ir stebi kity dalyviy tarpusavio saveika.

4, Kokybinés dokumenty analizés metodas. Dokumenty analizés
metodas disertacijoje taikomas kaip i§ dalies struktiiruoto interviu ir tikslinés
grupés diskusijos metodus papildantis tyrimo metodas, skirtas Lietuvos
Respublikos teisés aktuose reglamentuojamy priverstiniy migranty integracijos,
$vietimo ir mokymosi visg gyvenima galimybiy analizei bei priimancioje
visuomeng¢je taikomy priverstiniy migranty mokymo programy istyrimui.
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ISvados
Apibendrinant atliktos literatiiros analizés ir empirinio tyrimo rezultatus, teigtina
kad:

1) Migraciniy tendencijy globalumas nulemia naujy ,netradiciniy‘
visuomeninio gyvenimo ir §vietimo sistemos dalyviy — priverstiniy migranty —
integracija skatinan¢iy ugdymo mechanizmy paieskas.

Priverstiniai migrantai — dél karo, politiniy represijy ar kity priverstiniy
veiksniy savo gimtajg Salj palike asmenys, kuriems priimancioje Salyje suteiktas
prieglobstis. Priverstiniai migrantai priskiriami pazeidziamiausioms, socialing
atskirtj patirian¢ioms grupéms dél keliy esminiy charakteristiky:

a. priverstiniams migrantams dél patirty traumy daznai budingas
potrauminio streso sindromas, depresija, neurozés, fobijos, aukstas
nerimastingumo lygis, kiti asmenybiniai sutrikimai;

b. atvyke i$ kity valstybiy naujoje priimancioje visuomenéje priverstiniai
migrantai tampa etninés ir religinés mazumos atstovais;

C. priverstiniai migrantai turi ribotas politinio teisinio dalyvavimo
priimancios visuomenés gyvenime galimybes;

d. atvyke j nauja visuomeng priverstiniai migrantai daznai susiduria su
dalyvavimo darbo rinkoje ribotumais ir to nulemtu zemu ekonominiu statusu;

e. priverstiniai migrantai iSgyvena socialiniy rySiy priimancioje
visuomengéje stoka;

f. priverstiniai migrantai susiduria su edukacinés atskirties apraiskomis
(,,i8krenta® i§ bendrojo lavinimo S$vietimo sistemos, susiduria su aukstojo
mokslo prieinamumo problemomis);

g. priverstiniy migranty iSsilavinimas daznai neatitinka priimancios
visuomenés darbo rinkos reikalavimy, susiduriama su turimos kvalifikacijos
pripazinimo problemomis;

h.  visos i$vardintos charakteristikos nulemia Zema socialinj priverstiniy
migranty statusa, kartais — grésme jungtis | marginalias, delinkventinio elgesio
grupes.

2). Priverstiniy migranty integracija yra abipusis, sudétingas ir
daugiasluoksnis procesas, reikalaujantis tiek priverstiniy migranty pasiruo§imo
integruotis j juos priimancig visuomene, tiek visuomenéspasiruo§imo priimti
naujus narius. Priverstiniy migranty integracijos procese ypatingas vaidmuo
tenka edukacijos procesui.

Atlikta mokslinés literatiros analizé inspiruoja iSvadas apie ribotas
formalios §vietimo sistemos prieinamumo galimybes $iai tikslinei grupei dél
keliy priezas€iy: mokymo turinio ir formy nelankstumo, diskriminacijos
priverstiniy migranty atzvilgiu apraisky bei tinkamos priverstiniy migranty
mokymo(si) motyvacijos skatinimo sistemos stokos.

Nagrinéjant priverstiniy migranty ugdymo(si) galimybes, iSryskéjo, kad
tinkamiausios Siai pazeidziamai grupei yra neformalaus ir informalaus
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(savivaldaus) ugdymo(si) formos. Taikant tinkamas ugdymo(si) formas

priverstiniai migrantai jgyja teigiamos mokymosi patirties, o tai didina jy
saviverte, motyvacijga mokytis naujos kalbos, jgyti profesiniy jgtdziy.

Priimancioje visuomenéje vykstanc¢io neformalaus mokymo(si) metu
priverstiniai migrantai pazjsta naujos Salies kultiira per bendros veiklos patirtj,
per bendravima ir bendradarbiavimg su priimancios visuomenés vietos
bendruomeniy atstovais. Integracijos procese neformalaus ir informalaus
mokymo(si) formy taikymas skatina priverstiniy migranty mokymasi i§ naujai
igyjamos patirties bei saves, aplinkiniy ir pasaulio suvokimo pokycius.
Priverstiniy migranty integracija paremta mokymo(si) i§ patirties procesu.
Priverstiniy migranty integracijos metu prasmingai jgyjamos naujos Zzinios,
kalba, jgiidziai, uzmezgami socialiniai ry$iai priimanciojoje visuomenéje, jos
vietos bendruomenése; perimamos tam tikros elgesio, vertybines, kultlirinés
normos. Prasmingai i§gyvendami naujas zinias priverstiniai migrantai mokosi ir
Siame mokymosi-integracijos procese kuria naujas patirtis, kuriomis naudojasi
dar naujesniy ziniy ir patirties jgijimui. Taip vyksta integracijos procesas.

Atlikus priverstiniy migranty integracijos proceso teoring analize,
iSrySkéjo, kad §is procesas vyksta keliais lygmenimis ir keliais etapais, tad ir
priverstiniy  migranty mokymo(si) procesas integracijos metu yra
daugiasluoksnis, kai skirtinguose lygmenyse, skirtingy etapy metu pasireiskia
tam tikri edukaciniai veiksniai.

Mokslinés literatliros analizé leido sukonstruoti hipotetinj priverstiniy
migranty integracijos visuomenéje edukaciniy veiksniy modelj, kuriame i$skirti
Sie edukaciniai veiksniai:

« Individualaus lygmens edukaciniai veiksniai - turima priverstiniy
migranty mokymo(si) patirtis; pozilris ] mokyma(si); atvirumas naujovéms;
specifiniai mokymosi poreikiai, individualus edukacinis potencialas;

« Institucinio lygmens edukaciniai veiksniai - formalaus ir neformalaus
§vietimo prieinamumas, profesinés kvalifikacijos pripazinimo galimybés;
priverstiniy migranty jtrauktis i neformalaus ugdymo programas; priverstiniy
migranty galimybés dalyvauti priimancios visuomenés veikloje;

* Politinio lygmens edukaciniai veiksniai susij¢ su pasaulinémis
tendencijomis, politiniais susitarimais ir teisiniu reglamentavimu priverstiniy
migranty §vietimo ir mokymosi visg gyvenimg prieinamumo srityje.

Ivardinti trijy lygiy edukaciniai veiksniai veikia pirminio adaptacijos,
modifikacijos ir rezultatyvumo etapy metu, skatinant priverstiniy migranty
funkcinio, moralinio ir ekspresyvaus integracijos lygmeny indikatoriy pasiekima.

3. Priverstiniy migranty integracijos visuomengje edukaciniy veiksniy
tyrimo metodologija pagrista mokslinés literatiiros analizés pagrindu sudarytu
teoriniu modeliu. Teorinio modelio elementai inspiravo tyrimo strategijos
sukiirimg. Atliekant empirinj priverstiniy migranty integracijos visuomengje
edukaciniy veiksniy tyrima buvo pasirinkti i§ dalies struktliruoto interviu,
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tikslinés grupés diskusijos bei dokumenty, analizés metodai. Tyrimo
duomeny rinkimo metody trianguliacija inspiruota siekiu uztikrinti kokybinio
tyrimo duomeny patikimuma.

Priverstiniy migranty edukaciniy veiksniy jy integracijos visuomengje
metu patirties tyrimui argumentuotai pasirinktas i$ dalies struktiiruoto interviu
metodas. Metodas yra eti$kas, tinkamas darbui su jautriais priverstiniy migranty
iSgyvenimais; leidziantis surinkti sudétingus, daugiasluoksnius edukaciniy
veiksniy patirties integracijos metu duomenis bei pakankamai atviras
nenumatytiems duomenims.

Eksperty, dirbanciy priverstiniy migranty integracijos srityje, nuomonés
apie edukacinius priverstiniy migranty integracijos visuomengje, jos vietos
bendruomenése veiksnius tyrimui pasirinktas tikslinés grupés diskusijos
metodas. Taikant §j metoda buvo siekiama surinkti duomenis, identifikuojancius
visuomeneés, jos vietos bendruomeniy atstovy nuomones apie priverstiniy
migranty integracijg bei iSskirti diskusijos dalyviy saveikos mety isrySkéjusius
edukacinius veiksnius.

Dokumenty analizé tyrime naudojama kaip interviu ir tikslinés grupés
metodus papildantis duomeny rinkimo metodas, siekiant atskleisti ar
analizuojamuose dokumentuose reglamentuotos integracijos skatinimo nuostatos
sudaro salygas priverstiniy migranty dalyvavimo Svietimo sistemoje ir
mokymosi visg gyvenimg prieinamumui bei uztikrinimui.

Tyrimo duomenys (interviu ir tikslinés grupés diskusijos) buvo
analizuojami taikant interpretacinés fenomenologinés analizés metoda (angl.
Interpretative Phenomenological Analysis — IPA). Pasirinktas metodas atitinka
kokybinio tyrimo filosofija, yra tinkamas taikyty tyrimo metody duomenims
apdoroti, nes leidzia gautame kokybinio tyrimo duomeny masyve identifikuoti
priverstiniy migranty integracija visuomenéje veikiancius edukacinius veiksnius
bei suprasti juos.

4. Priverstiniy migranty integracija visuomenéje — tai sudétingas,
daugiasluoksnis  abipusio mokymo(si) procesas, kuriuo metu veikia
individualaus, institucinio ir politinio lygmens edukaciniai veiksniai, skatinantys
priverstiniy migranty integracijos funkcinés, moralinés ir rezultatyvumo
dimensijy indikatoriy pasiekimag.

Priverstiniy migranty patirties ir eksperty, dirban¢iy priverstiniy
migranty integracijos srityje, nuomonés tyrimas atskleidé integracijos, kaip
mokymo(si) i§ naujos patirties reiskinio esme, iSskiriant keliy lygmeny
edukacinius veiksnius:

e Individualiu lygmeniu identifikuota tokiy edukaciniy veiksniy
raiska, kaip: priverstiniy migranty gebéjimas mokytis, Seimos pozilris |
mokyma(si), mokymosi visa gyvenimg pozilirio priimtinumas. PaZymétinos
individualaus lygmens edukaciniy veiksniy sgsajos su individualiomis
priverstiniy migranty savybémis, specialiais mokymosi poreikiais bei mokymosi
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patirtimi.

* Instituciniu lygmeniu isskirti edukaciniai veiksniai: priverstiniy
migranty mokymo programy turinio ir formy lankstumas; mokymas(is) per
bendravimg ir dalyvavima visuomenéje, jos vietos bendruomenése, formalaus
$vietimo prieinamumo galimybiy jgyvendinimas, Svietimo ir integracijos
programas jgyvendinanéiy institucijy specialisty kompetencija mokyti
priverstinius migrantus, neformalaus priverstiniy migranty institucinés ugdymo
galimybés.

+ Politiniu lygmeniu iSskirti edukaciniai veiksniai, susij¢ su teisiniu
Svietimo ir mokymo(si) visa gyvenimag galimybiy reglamentavimu,
diskriminacijos Svietime — ,stikliniy luby“ efekto — apraisky prevencija,
jtraukties skatinimu bei visuomenés ugdymo priverstiniy migranty priémimui
svarba.

Pazymétinas palaikan¢io, pamokanéio zmogaus — edukatoriaus —
vaidmens svarba priverstiniy migranty integracijai, kuri iSryskéjo tyrimo metu ir
yra aktuali visy integracijos proceso etapy metu. Integracijos procese
edukatoriaus vaidmenj atlieka lietuviy kalbos ar kultiiros pazinimo mokytojai,
socialiniai darbuotojai, psichologai, kuratoriai ir pan.

Priklausomai nuo integracijos etapo, edukatorius neformalaus ugdymo
metu teikia priverstiniam migrantui aktualia, nauja visuomeng suprasti
padedancia informacija; jvertina jo edukacinius poreikius ir jy tenkinimo
galimybes; padeda uzmegzti rySius su priimancios visuomenés vietos
bendruomenémis; skatina priverstiniy migranty mokyma(si) i§ naujos patirties;
siekia integruoti kalbos, kultiiros pazinimo ir profesiniy jgiidziy ugdymga j vietos
bendruomenése, darbo vietose organizuojamus mokymus; skatina priverstiniy
migranty dalyvavimg visuomeneés, jos vietos bendruomeniy veikloje ir tokiu
btudu abipusio mokymo(si) process; sistemingai vertina priverstinio migranto
edukacinius poreikius, skatinant aukStesniy savirealizacijos ir mokymo(si)
poreikiy patenkinima; siekia ,,stikliniy luby* efekto ir kity diskriminacijos formy
apraiSky minimizavimo, vykdant neformalaus priimanciosios visuomenés, jos
vietos bendruomeniy atstovy mokymy programas.

Mokymasis integracijos procese inspiruoja priverstiniy migranty saves,
kity ir pasaulio suvokimo kaitg. Tyrimo duomenys atskleidé priverstiniy
migranty saves suvokimo pokycius, susijusius su savo identiteto, poreikiy ir
galimybiy suvokimo virsmu integracijos metu. Mokymo(si) integracijos metu
taip pat keiCiasi priverstiniy migranty priimancios visuomenés bei savo etninés
bendruomenés atstovy supratimas, vyksta tarpasmeniniy santykiy suvokimo
kaita. Priverstiniy migranty pasaulévaizdzio pokyciai taip pat inspiruojami
priverstinio migranto mokymo(si) integracijos metu patirties.

Lietuvos Respublikos valstybiniuose dokumentuose,
reglamentuojanCiuose priverstiniy migranty Svietima ir integracija, apibréztos
nuostatos sudaro teigiamas pradines salygas priverstiniy migranty dalyvavimui
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Svietimo sistemoje. Taciau priverstiniy migranty dalyvavimo Svietimo sistemoje
ir mokymosi visag gyvenima galimybés yra ribojamos formalaus S$vietimo
prieinamumo sunkumais bei priverstiniams migrantams skirty mokymo
programy turinio ir formy lankstumo stoka. Stokojama sisteminio poziiirio
priverstiniy migranty mokymo(si) integracijos metu galimybiy uztikrinimg bei
neformalaus ugdymo programy, skirty tiek priverstiniy migranty, tiek
priimancios visuomenés, jos vietos bendruomeniy atstovy mokymui(si).
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