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SANTRAUKA

Globalizacija bei pakitimai Lietuvos Svietimo sisteje kelia naujus reikalavimus

kalbos mokymui(si). Nepakanka vien interaktyyiratimy ar garsarag; atsitiktinemis temomis,

reikalinga vientisa sistema apimanti ir tekst vaizd, ir garg, bei turinti bendravimo galimyb

Sio darbo tikslas — integruota daugialypformacire terp: skirta kalbos mokymosi priemeéms

kurti ir palaikyti. Siekiant tikslo buvo vykdomisgkelti uzdaviniai ir gautos Sios iSvados:

1. Atlikta analiz esam skaitmenizuat programy, skirtu anglh kalbos mokymui(si) pagal

edukacinius ir technologinius kriterijus bevertinta svetimos kalbos mokymo(si)

tendencijos Lietuvoje. Tyrimo rezultatai rodo, kabamos programos neatitinka

edukacini reikalavimy pagal Siuolaikinius kalbugdymo standartus. Mokiniai pasigenda

e-priemoni, ir leksinio bei gramatinio vadeéiry suderinamumo. Mokytojamsuksta

naup privalomy temy pagal atnaujintaBendgsias Programaspraktines uzduotys éra

identifikuotos pagal Bendruosius Europos Kaletmenis (CEFR).

2. Sukurta integruota daugialypnformacire terpe kalbos mokymosi priem@ms kurti ir

palaikyti (www.bandymas4.us.lt/moodlleemiasi Siais principais:

a.

Lanksiia komunikavimo sistema;

b. Patogia prieiga;

c. Lengvu palaikymu, t.y. atnaujinimas, modifikavimagegralumas;
d.
e
f.

Bendraisiais Europos KaltMetmenimis (CEFR);

. Atnaujintomis Bendrosiomis Programomis;

Naujausioji lietuviy autoryy vadoéliy serijaEarly School English.

3. Parengta integruotos daugiatgpinformacirs tergs kirimo ir palaikymo technologija

naudoja Siuos informacinius instrumentus ir priegsn

a.

C.

Mokymo turinio valdymo sistemaJoodle pasirinkta kaip laisvai platinama,
lengvaiisavinama ir populiari Lietuvos mokyklose;

Kalbinio bendravimarankis (imo.im) suteikia galimybes bendrauti per skirtingas
komunikavimo platformas, tai ypasvarbus parametras mokymosi lankstumui
uztikrinti;

Zodynui naudojama  patogi, laisvos prieigos ir nkama (ImTranslator)
priemore;



d. Uzduciy karimo priemors —Microsoft Expression Web 3, Hot Potatoes, Adobe
Flash CS4 Professional, PowerPoint, Audacity, AddbDesign, CorelDraw,
Visio —pasirinktos kaip geriausiai tenkinans uzdu@iy karimo tikslus;

e. Programos integralumagyvendinamadavajskiepy pagalba.

4. Sukurti interaktyvs uzdudiy rinkiniai (www.bandymas?2.projektas.lt,
www.bandymasa3.projektas.lt), kurie buvo palankigiertinti vadovliy autoriyy -
V.Rupainiers, V.Maksvytiegs, N.Sabeckiets. J; iniciatyva projektas pristatytas
Sviesos leidyklai, kuri numato kompleksidkai konipiizuoti kalbos ugdymo priemones
pagalEarly School Englisivadoliy serig.

Darlm sudaro keturios dalys. Pirmoji dalis kompiuterizuag kalbos ugdymo
priemony raida ir perspektyvos- analizuoja esamas kompiuterines angilbos programas ir
kalby ugdymo problemas mokipi bei mokytojp akimis. Antra darbo dalis -ntegruotos
informacires kalbos ugdymo teép struktra ir technologiniai elementat skirta informaciniams
technologiniams dalykams. Sioje dalyje parenkamiuistatomi kriterijai integruotai daugialypei
terpei kurti ir parenkamos informaés priemors ju igyvendinimui. Tréioje dalyje pristatoma
vartotojui svarbi ir atina dokumentacija — bendrieji ir funkciniai rei&aimai. Ketvirta dalis —
Pilotiniai EksperimentaiCia pateikti mokymo scenamijpavyzdziai naudojant mokymo objektus,
kurie sukurti atsizvelgiant atnaujintas Bendsias Programas ir ISsilavinimo Standartus,

apklaus duomenis bei Integruotos Daugiaégdnformacirs tergs irankius.



TERMS AND ABBREVIATIONS

CEFR — Common European Framework of Reference
FCE - First Certificate Examination

HTML — Hyper Text Markup Language

IM — Instant Messenger

IME — Integrated Multimedia Environment

LO — Learning Objects

LCMS - Learning Content Management System
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PREFACE

Communication is the most valuable characteristiectv people possess. It lets to
express the feelings, thoughts or ideas. Sincebémgnning of the history of teaching foreign
languages, the communication among peoples becassefe. The globalization and high-speed
communication is impossible without understandimg dutlook of the others. This understanding

is based on the knowledge of foreign language.

Learning language is very special. It requires taoloefforts. In all centuries
teachers have tried to employ all the possible méamake this process easier, and now when
new tools are available, it is time to use them.JAeemy Harmer in his book ,The Practice of
English Language Teaching’, says: ,The widespres& af the computer — indeed the digital
revolution generally...In language teaching, taoings will never be the same again with
computer-based materials finding their way intorsebook packages, self-access centres, and
classrooms everywhere“ (Harmer, 2002 p. 150). Caempthave changed our century and the

learning too. This change is of insetimable value.

The software for teaching language is especiallygieat request, as students
understand the importance of the communicating gmiwe different cultures, and English
language is the most common language in the wdHs demand conditions relative supply, but
the requirements change with the changes in Litlamaeducational system. The renewed
General Programs (Stepondus, 2008 p. 267), the European influence (CEFR)120the
changes in the compulsory educatiod farm) (Steponavius, 2008 p. 21) and the new
Lithuanian course books (Rupainée., Druceikait V., Sabeckieé N., 2008) for learning
language frame the new requirements of the studemideachers. The above statements served

the motivation of this paper.

The aim of this paper is to originate the integratd multimedia environment for

design and support of language learning tools.
The tasks,to achieve this aim, are:

o Firstly, to analyze and evaluate the situation and thelablai

software for English language acquisition in Lithiza

o Secondly to decide on the criteria for the learning enwiment;
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o Thirdly , to choose the technologies for learning enviramime

o Lastly, to present the samples of the designing tools.

The structure of the work consists of four parts. THest part analyzes the software
for teaching English language and the contempoeahycation situation for learning foreign
language in Lithuania. Theecondpart of this paper is committed to the technisaues. The
criteria for the integrated multimedia environmang distinguished there and the information
technologies are analyzed. Ttherd part is concentrated on the documentation of tiogegt.

The general and functional requirements to therenument are described in this part. Toerth

part displays the usage of the project. The pikpteements are sketched there by the scenarios
using sample LO which are designed according taeghewed General Programs, the results of
the questionnaires and the tools available in IME.

In concluding the available software for e-teaching/e-learnimglish language and the
situation in Lithuania have been analyzed and etafl the users have been questioned and
according to the results the solution of the probleas been presented — Integrated Multimedia
Environment for Design and Support of Language hiegr Tools. The realization tools have
been chosen for accomplishing the project. The &arap the project was presented to the
publishing company ,Sviesa® and approved by the lipbbrs (See Appendix 7 for the
certificate). The idea acquired the commercial sideé will be developed in the future.

11



1 THE DEVELOPMENT AND THE OUTLOOK OF THE COMPUTER
BASED LANGUAGE ACQUISITION MEANS

Nowadays when Information Technologies rules thdireenworld, it is
indispensable to use them in teaching languagerddtive exercises help students to learn
subject in an easier way. The opportunity to refkatactivities as many times as you wish
prevents learners from the fear of the mistakeghAsoftware for teaching is so useful, there are

a lot of products made to satisfy the growing desnan

According to educational regimentation the progrdarsteaching language may
be set into reference programs, teaching and tegtingrams, and computer games. Usually

these features intercross in the programs.

Reference programs include encyclopedias and dmties. There are lots of
encyclopedias on various topics. At the momenintst popular is Encarta Encyclopedia. Every
year, it was updated and enriched with new andseelvarticles, media, and features till 2008.
The aim of the encyclopedia is to provide a modeanning resource. Though it is discontinued,
Encarta is used by people of all ages, at homsclimols and colleges, and at work. (Encarta,
2008) At the top of the dictionaries stays AnglofRigsarskas, 2005), which replaced the earlier

its version — Alkonas (Piesarskas, 1998).

Language teaching and testing software packagésy supplied on CD/DVD-
Rom, offer students the chance to study conversatmd texts, to do grammar and vocabulary
exercises, and even to listen to texts and red¢mid dwn voices. There are programs for teaching
English language such as Focus on Grammar (Shaw)4-2007), TriplePlayPlus
(TriplePlayPlus!, 1998), English Plus (twelve les)e{English Plus!, 2005), The FCE Grammar
Rom (Ingrid Freebairn and Hilary Rees-Parnall, 28086), Side by Side Interactive (Steven J.
Molinsky and Bill Bliss, 2004-2007), etc.

Although some teachers have criticized computeedasograms of this kind as
being only dressed-up workbook exercises, it wanddinwise to underestimate their usefulness
for variety and motivation. Students who have bsiting behind their desks for hours might
well find going over to a computer to ‘play’ witlxercises a welcome relief. Such programs now

include extensive reference resources as well.

12



A trend which will almost certainly gather pacethe attachment of CD/DVD-
Rom-based packages to accompany some course lholbks,extra input material and exercises
(Eastwood, 2002). Some of these are available, docthe Internet. There are also web sites
where students can sign up for complete self-saadyses, which include all regular features of
a course book together with the possibility of sSegdvork to a tutor who will monitor progress.

A number of language tests have gone or are ipribeess of going electronic as well.

Computer games are not designed to teach Engligjuésge, but if they are in
English, they can play a role in learning. Gamegagt attracted people from different ages.
Computer games are not the exception. There atah tomputer games nowadays, and the big
part of them is in English. So, it is very goodade apply computer games in foreign language
acquisition. While learning languages people havegdlaying, so it is the easiest way to learn.
The games are much more effective at helping yauiee foreign language skills than other

types of exercises.

The software mentioned above may be classified rdowp to the technical
features. We can divide the software for teachicapading to its storage into portable and non-
portable or internet programs. It is important heseaof the workplace where you are going to

use the program.

Portable software includes CDs, DVDs, or any other digita¢dia where the
interactive programs are stored. They are perfg@u need to drill certain themes and topics, as
they usually involve specific activities based oourse books or particular subjects. Their

demerits are their permanence, as they are gettingf date; and high price.

The CD-Rom, or DVD-Rom often go with textbooksgsammar books. At the
moment the most popular are Round-up (Evans, 20@dglish+, Word Bird’s Word Land
(Perrett, 2006) and other similar programs. Engliggnglish Plus!, 2005)and English+ Kids
(English + Kids, 2001) are already suffering frohe t'senility’ as they work poor on the

computers running the Windows XP and later versions

Non-portable programs for teaching/learning English languagaest on the
Internetcan carry the same features as portable oneshbeythtave some merits. They can be

updated time to time and present the newest infiomand up-to-date exercises.

13



Learning with the help of Internet programs maytcbst the price is much lower
than buying CD/DVD-Rom. The time you are permitteduse the course is terminated. The
second demerit is the dependence on the interroet.Will not be able to use such programs off-
line.

Interactive software for teaching English languamg also be divided into
chargedandfree of charge This sorting doesn’t depend on the place of g&raither portable
or internet programs may be fee-paying or freehairge. There are free online exercises which
anyone can use to improve the skills. There are sdéne CD-Roms or DVD-Roms which are

added for free if you buy a book. But the majoafythe educational programs are chargeable.

Prices vary from several litas to some hundredbta$. Some internet sites for
learning English with help of interactive exercisequires only the membership fee, or monthly
fee and you may use all the exercises stored ti@eor DVD with interactive exercises and

educational games cost more.

There are also portable progra ) ﬁ -
which include extra option — internet. Onew-
the most popular educational programs w . x
such feature ig€nglish+ (English Plus!, 2005) \%
and later its versionEnglish+ Millenium
(English + Millenium, 2008), issued by

Edusoft. Internet connectivity gives studenq ‘4

LED
exclusive access to a Community Websi

(See picture 1) The publishers declare tf d=uee i) © m

students will discover a range of exciting ary

icture 1 English+ Millenium CD
attractively designed online  activitie

appropriate for their skill level. They claim titae website is constantly updated and includes an
instant messaging service and online chat, asagelbts of quizzes to help users improve their
English in a stimulating and enjoyable way (Yish2910). | have tried to apply this program in
teaching and found some shortages. First, the rahisrbased on the topics which are not

relevant to the themes in the coursebooks. Thisnm#aat you may use this program only for
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additional learning which is not directly connecteiih the course. Second, the www option is
not supported in the earlier versions of CD, if thewv version is presented. | have used this
program for some years, but it worked only parllze internet connection worked only at the

beginning, now | cannot connect to the internehwhiese CDs though the option is still there.

Educational programs can be also sorted by thadiness to use intlly ready
to use programsand programs which are desigriecprepare interactive exercisesising some
simple operations. Educational programs usually @&y to use and require only the
installation. The imperfection of such programghe completeness. No changes are possible.

There are limited amount of vocabulary or gramnsa&duin the exercises.

Some educational programs are prepared to creatstractive exercises with
the help of simple tools, for examplept PotatoegHolmes, 2009). Such exercises are especially
useful as teacher may choose certain vocabulargrammar which suit to the moment of
teaching. Unfortunately, this requires some teddrknowledge.

After the exploration of computer based languagani@g means there were
questioned students and their teachers on the sElmarning process. They were asked to
answer the questions about the difficulties indeay process and the ability to use the interactive
programs for learning. The respondents were divaawbrding to their lever of proficiency in

Common European Framework of Reference into twamso

1. Basic and Independent User

2. Proficient User

The questionnaires were written in Lithuanian anesof the respondents are not
proficient enough to read and respond in Engligter& were questioned twenty pupils from 2 to
12 forms. The question was: What is the most diffito learn at home? The survey shows that

the most difficult thing to learn at home is themunciation. (See picture 2)

15



20 -

18 +
16
14
12 B Reading
10
8 M Translating
6 -
4 B Writing
2 B Pronunciation
0
M Learning new words
6K Listening
S
&
o
<
e
&

Picture 2wWhat is the most difficult to learn at hon

The same pupils answered into the question: Whidteisnost difficult to learn ¢
school? And this time the results of the surveynsttbthe different thing: the pronunciation fr

the most difficlt became almost the easiest thing to le(See picture :
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Picture 3What is the most difficult to learn at schc

The question about the interactive programs wag pepular among the Bas
and Independent Users. Almost use the internet or other interactive programsléarning

(See picture 4)
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Usage of the interractive programs for
learning

HYes

No

Picture 4Usage of the interactive programs for lear

Next question was: Is it difficult to find the saitle material for learning? Almost all dents
declared that it is really difficult to find thestes which would drill the same things as they le

at school(See picture 5The Independent Users find more tasks for themiag activities

Finding tasks on the net according to the
learning material

H Yes

No

Picture 5Finding tasks on the net according to the learniiageria

Ten teachers took place in the investigation ofrtiest difficult points of teachin

English The questions were very similar to the questgiaen in the questionnaire for studer
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but thepoint of view differed. So, the first question waghat is the most difficult for students
learn at home? Unanimously teachers decided tloaiupciation is the nst difficult to learn at

home. (See picture 6)
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Picture 6 Whats the most difficult for students to learn at h&

Next question was about the learning at school: thtne most difficult for students to learn
school? Now teachers distinguished listening amdptfonunciation became the easiest actiy
(See picture 7)

10 -+
9 -
8 -
7 -
6 - B Reading
5 -
4 ® Translation
3 -
2 g B Writing
é :i - - W Pronunciation
A D\ N M Learning new words
(})\Q ())\& .0\0 'bA ’Z}cﬁ\ '\?/é'
ESE S R & S N
> IS b{\ ™ Qg\ * Listening
S & ” o \{S‘e
&9 ©
’&e v
,\/\

Picture 7What is the most difficult for students to learrsahool’
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The results of the questionnaires served the qualémprepare the scenarios in the
pilot experiments of the integrated multimedia eowment. The most difficult spheres of

learning were tasked especially.

As the students so the teachers use the Intemtktttee interactive tasks for
acquiring teaching material, but they are not 8atiswith the available data. The survey of the
software and the questionnaires show that there aarlt of interactive programs for
learning/teaching English language, but the demamabt yet satisfied. What do these programs
lack? | have done the research and questionedelsarand teachers on the issue of the
requirements for the language learning/teachingnaros. There were questioned 50 pupils and

20 teachers. The learners distinguished next rexpgnts for the program:
e Free
e Possibility to communicate with co-learners
e Possibility to communicate with teacher
¢ Instant feedback
e Themes coordinated with course books
e Tasks identified by the levels of proficiency sthby CEFR
e Easy to access (not tied to the certain workplace)
The teachers distinguished next requirements ftahguage teaching program:
e Free
e Updatable
e Possibility to communicate
¢ Instant feedback
e Themes coordinated with course books

e Tasks identified by the levels of proficiency sthby CEFR
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e Tasks prepared according to the renewed Genergtdns
e Possibility to modify tasks

e Easy to access (not tied to the certain workplace)

e Possibility to integrate in advance prepared tasks

According to the criteria distinguished by the tess and teachers | have analyzed
the programs for language learning/teaching. Asetlaee a lot of programs with similar features
| have used five main groups according to the teehrpossibilities: Portable (CD/DVD),
Portable with Internet option, Non-portable (In&trprograms), Ready to use, Ready to create
exercises. Here | present the table where theirksditprogram is marked with plus and non-
featured program is marked with minus:
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Table 1 Criteria and Programs

Criteria/ Possibility | Possibility Ins- Themes Tasks Easy to Upda- Tasks Possibility | Possibility

programs to to tant coordinated | identified access (not | table prepared | to modify | to
communi- | communica- | feed- with course | by the tied to the according | tasks integrate
cate with te with back books levels of certain to the in advance
co- teacher proficiency | workplace) renewed prepared
learners stated by General tasks

CEFR Programs

Portable

(CD/DVD) - - + - - - - - - -

Portable with

Internet option

Non-portable
(Internet
programs)

Ready to use

Ready to
create
exercises

! The publishers claim the feature, but it didn‘trlvin experiment
2 The publishers claim the feature, but it didn‘trivn experiment

% Only if they go as extra material to the coursekbo




The table shows the distribution of the featureshim programs for language
learning/teaching. (See table 1) It is obvious firagrams acquire only one or some features
required by the learners and teachers. The diyavsprograms for learning English language

does not satisfy the demand of having all feattogsther.

Nowadays the situation is especially complicatedh& combination of many
factors started to condition the demand of theramtitve programs for learning language in
Lithuania. When the situation changes worldwiderehis a chance of adoption the solution
of the problem from other countries, but now thebtem is phenomenally Lithuaniakirst,
it lies in the variety of programs which suits orggrtly for drilling the themes which are
presented by the course books. These program®atefgr deepening the knowledge, but it
helps only a little for drilling the certain topeccording to the program. The issue is not
overpowering for the higher form learners, butgks the power of the beginners or weaker
learners.Second the Renewed General Programs issued by MinistrfEducation and
Science (Steponatius, 2008) state certain themes for certain forhii® new programs were
approved two years ago. They were applied at sshooly from this school year (1st of
September, 2009). There was no time to rewriteraisgue the course books so the teachers
have to look for additional material everywhefiéird, the proficiency of students were
stated differently at schools for many years irhuénia, but now the levels of proficiency
defines the Common European Framework of Refer@rckanguages (CEFR, 2001). It is
difficult to identify the activities without tryinghem if they are not marked according to the
CEFR levels.Fourth, the early English learning was supplementarytti# September of
2010, but from this school year all pupils begiarteng English from the second form
(Steponauiius, 2008). It became the part of compulsory edacaso the system of planning
all the teaching forms has to be changed. Thissesuthe great change in the teaching of
English language and requires the appropriate pagpa of teaching materiaFifth, the
teachers used the course books for teaching laegimam different authors and countries.
The main requirement was the conformation for sédanguage learning. Now the tendency
changed — we start using Lithuanian course bookslelry G.Gebhard in his bookeaching
Enlgish as a Foreign or Second Languag&ebhard, 2000 p. 113) demonstrates the
importance of cultural understanding in teachinglaage, so the Lithuanian educators started
the new era of Lithuanian course books. This s@ribbvious at schools and the editor-in-
chief of the publishing company ,Sviesa®, Lidija f@aviiené claims that the demand of
Lithuanian course books grow (Petruskewic, 2010). The course books written by

Lithuanian authors are designed for Lithuaniandees and better correspond their needs.
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Thefirst and thdfifth issue of course books and the corresponding therags
be solved by the creating the CD-Rom next to thesmbooks, as there was done with some
course books in other countries. The applicatioraloéady existing interactive CD-Rom
activities from the other course books is impossilbls the lexical and grammatical units do
not match. Designing interactive CD-Rom for the reeubook has the weakness of portable
programs for interactive learning (See table 1)s igetting out of date very quickly, there is
no possibility of addition, there is no option @hemunication, etc. The other solution is the

environment for the interactive activities whichrrespond to the themes of the course books.

The secondissue of the absence of certain themes in thesedowoks which
are essential according to the Renewed Generakrdnsgissued by Ministry of Education
and Science (Stepongius, 2008)may be solved by rewriting course bookth vgome
additions of the themes, or issuing the specialtiatél booklet with the missing themes.
Both cases require big expenses and time; and ihemguarantee that after couple years the
General Programs won't be renewed again. But ifcirse book obtains the environment
for corresponding interactive activities, the mmgsithemes may be put there without
rewriting the entire course book.

The third issue of the difficulty identifying the activitiesccording to the
levels of the proficiency may be solved by tryihgm one by one. This way is tiring and not
efficient, but it is the only way for a moment. Thteractive programs do not declare the
CEFR levels (CEFR, 2001). The environment dividgdhe CEFR levels where the teachers-
experts would recommend the additional tasks fotaoe levels of proficiency would help
students to save time and motivation, as motivatismally disappears when time has been

wasted for inefficient searchers.

The fourth issue of the compulsory early learning is extrgnwmplicated.
The young learners are very receptive, but alsg sensitive. The misfortunes may cause the
unimprovable harm on the motivation and later leayn Their ability to imitate and
memorize is greater than in the higher forms, betd is no enough time during the lessons to
drill all the phonetic, lexical and grammatical isniSome of the units are only mentioned and
left for self study. The basis acquired at thagstaf learning influence the rest learning
process. The better is the beginning, the easiénedurther learning. There is no way to
multiply language learning lessons, but the envitent where pupil can meet and share their

learning deeds would help a lot.
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Considering the above arguments the best solutiothese issues may be the
integrated multimedia environment for design angdpsut of language learning tools. This
environment should be tied to the course book awdetl into sectors by the CEFR levels
where the teachers may put the interactive taskthér students and share their experience.
This environment should be corrigible and intedsbtaso there won’t be a problem to insert
or create a new task. The learners should havahitigy to communicate among themselves
and with the teachers.
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2 THE STRUCTURE AND THE TECHNOLOGIES OF THE
INTEGRATED MULTIMEDIA ENVIRONMENT

2.1 The Structure of the Environment

Summarizing the aim and the tasks, the cornerstiinthe project is the

origination of the integrated multimedia environméor design and support of language

learning tools. The environment should fulfill theneral requirements:

e to integrate and modify the sources of informaiimo the unifying environment and
to present friendly interface;

e to identify the users;

e to give instant feedback

e the communicating system between the users shootld without the restriction of
the communicating platforms;

e the themes should be coordinated with course books

e the tasks should be identified by CEFR standarts

e the tasks should reflect renewed General Programs

e the environment should work at any computer withittiernet connection;

The Structure of the Integrated Multimedia Environment
for Design and Support of Language Learning Tools

Basic Independent Proficient
User User User
(a1] | Az] |B14| [B12| [B2| [c1] |c2 |
Early Early Early
Super Super Super Super Super Super
School || School || School || £ k1 Fnoiish || English English Literature Pedagogics

English
1

English || English
2

3

1 2 3

English | | English || English
4 5 6

Picture 8 The Structure of the Integrated Multinag8nvironment for Design and Support of Languagerhiag

Tools
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The structure of the Integrated Multimedia Eaomiment is set according to the
requirements mentioned above. (See picture 8)upisaded on the server and may be found

at the address: www.bandymas4.us.lt/mobdle

There are three main categories in the Integratedtifedia Environment.
Basic and Independent users are the pupils frorsgbend to the twelfth forms. The category
of Proficient users is for the teachers; they chare the literature and the pedagogical
peculiarities there. Each course category is dividéo subcategories which declare the more
exact level of proficiency. The CEFR standards ased for the dividing. These
subcategories include courses. This kind of strediets to identify the tasks by the levels of
proficiency and simplifies the search. The learrobgects (LO) made after the material of the

course books are accumulated in the LO base andmaged for creating courses.

The structure of the courses depends on the admaitms but it may acquire
certain features or activities. (See picture 9) T included in the courses have instant

feedback; they are coordinated with the course $@uild prepared by the renewed General

Programs.
Course
c c c = c c = e c = = (= = c = =
@ @ @ @ ] ? @ 2 @ 8o | 8= | B | B | B2 | Bu | Re
0w u N n ™ n < n © w @ o™~ w ® R 0 - 0 - - 0 - 0n - 0 - 0 -
L] a Q Q Q < Q @ ] Q 1) @ Q Q @ (-]
= =] =] = - 2 ] = - =} | _| | | 4 -
( .
Set of
components
Additio- Hot Power

Ei(:):er?t?;: Transla- nal Pota- Point Ez: Word Moodie E’;?;:s'

it tor material toes Presen- tasks tasks

(imo.im) (www) SV 1a5A tasks tasks

Picture 9 The structure of the course

* For the exploration may be used the user nabmndymasdand pasword Bandymas_4
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The feature of communication (Harik R., Harik Grigdhknamurthy P., 2007)
and the component of translation (Smart Link Compion, 1993) are included in every
lesson, but the other features may be selectedtdrynthe administrator. Additional material
may be included by inserting the hyperlink to tlages or with the help of Java scripts. The
exercises created with the programs such as Hatd&st (Holmes, 2009), PowerPoint
Presentations (Microsoft PowerPoint, 2003), Micfodtxpression (Microsoft Expression,
2009) can be uploaded to the environment as thmuress or activities. The students and
teachers can use the environment after signing rid a&entifying themselves. The

environment works at any computer with the integwatnection.

2.2 The Technologies

Integrated Multimedia Environment combines a settemhnologies for the
design and support of learning contents. The basthé environment was chosen the LCMS.
The price of such systems is high, but there ase apen source systems. Such systems as
OutStart(Alonso, 1999) EZ (EZ, 2008) Joomla(Joomla!, 1991) Absorb(Absorb, 2003),
and Moodle(Dougiamas, 1999ere investigated. They differ one from anotherthe
amount of reports or the extra features such andals, meeting rooms, etc. Their main
function remains the same — they present the emvient for storing material and the tool for

manipulating this material. | have chosen to worthwloodle. The choice was based on:

1. Theprice. Moodle is an open source system.

2. Thelocation. Moodle is widespread not only in the world, busialso
very common in Lithuania.

3. Theinstallation. Moodle is easy to download and start using. Théxm
requirement for the system to have the accesstmtarnet.

4. The usage Moodle is easy to use. The management of thersyst

simple.
The chosen system had two options for loading it:

1. to load the system into the server on the net

2. to create local virtual server and to load theeysthere

First, | have tried to load it on puslapiai.lt sem{Puslapiai.lt), but it failed as
this server hadafe moden. This server was chosen because of its prcke¢p a package

of 100 Mb there it costs only 1Lt per month; antas flexible payment system: you can pay
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sending a message from your mobile phone, and gait deed to pay for a year in advar
as in other servers. The er commercial servers cost much more and paymento@alone
only through the bank account. After this failurdiave created the local virtual server
put the Moodle there, as there were no restricteords enough free space, the system loi
without any trouble. Later the environment was replacedtian net on theUniversalis

Sprendimaserver withnormal mod on (UAB "Universalis sprendimai", 200.

Communication and instant feedback is very impdrtan learning
pronurciation. The chosen learning management systengdtas feature for communicatio
but it’s restricted to messaging in forums. Leagnihe pronunciation is impossible withc
speaking and listening to the-learners and teacher. This served the deeestigation of

communication tools which provide audio/video obation.

Instant messaging (IM) is a form of r-time direct communication betwe
two or more people. The IM integrated in the leagnienvironment would solve tl
communication problem. ut here | faced the other problem: there are afidl which are
used by students and teachers. Which one to chdesethis purpose therwas given a
questionnaire 4o find out which instant messenger is the mostufgpamong the teache
and pupils(Questionnaire  ‘InstanMessenger’ See Appendix ). Fifty people were
guestioned on that issu(See picture 10The results showed that most of them use in:

messenger and the option of voice (video) chat kiseful.

The usage of Instant Messenger

50
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20
15
10

W Users

Voice chat users

m Don't use voice chat

O —
AIM Yahoo Google Skype  MySpace Facebook

Picture 10 The Usage of IM
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The respondents mostly use Skype (Skype, 2003)gth&oogle Talk (Google
Talk, 2009) and Facebook (Zuckerberg, 2004) are \&sy popular. Yahoo messenger (Jerry
Yang, David Filo, 1994) is used among the teachatspupils too. The rest use such instant
messengers as MySpace (Anderson, 2003) and AIM ,(Aif97). It is obvious that
voice/video chat is basically used in Skype anddgkoThe rest messengers are used without
voice/video chat option. The survey of the questare shows the reason of low interest in
voice/video voice chatting on some messengers. gihdbe questionnaire included open
questions, they could be grouped into two part® flist reason is the simplicity of the usage

and the second reason is the absence of demardAfpendix 23)

99% of respondents, who don’t use voice/video dmatheir messengers, do it
because of technical issues. As some messengeigeratstallation they don’t use this option
at all. The reasons can be dual: the persistemtgehaf computers, or the lack of knowledge
for the installation of the plug-in. Though questaire results were summarized into two
general answers for not using the voice/video optlout the majority of the respondents
declared that know nothing about such a possibditytheir messengers. For example, the
most users of Facebook were sure that Facebooktides/e the function of voice/video

chat.

As the messenger is meant to be the tool for thenuanicating in learning
process, it must acquire the best options andbeileasy to use. This statement served the
reason of the investigation of the messengers oediin the questionnaire. The messengers
were analyzed under the principals of operationctviwould be suitable for the web based
environment for learning/teaching foreign languagk.messengers listed above are free of

charge (basic options), so the price doesn't imiteethe choice.

Summing-up, the voice/video chat option in instanéssengers has got
similarities and differences. | have tested all\ebmentioned messengers and found out that
each could be used as a tool for learning the praation of foreign language, but all
learners and teachers should sign up as usergrébkem is how to find the most suitable for
everyone. Questionnaire shows that pupil and teachee different instant messengers.
Although all of the mentioned instant messengeve e option of voice/video chat, there is
no one common messenger which could be used fopribject as unifying platform. The
investigation of the instant messengers revealatdsthme messengers can be connected with
the others, but this connection is mostly for intpay buddies and not for chatting. (See table
2)
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Table 2 IM

Charge | PC based Web based Buddies Option of Ability to insert
communication| communication| interchange communication | html code for
for voice/video | for voice/video | among among different| launching IM
chat chat different IM5 IM (chatting, application from
voice/video the web page
calls)
AlM® - + + + - -
Yahod - + - - - -
Googlé - + +9 - - -
Skype* - + - - - +
MySpacé’ - + - + - -
Facebook - +13 414 + - -

requires the

The investigated messengers have got the voice'vaet option which

installation of the plug-ins. Threessamgers (Yahoo, MySpace, Skype) cannot

be used for chatting and voice/video calls onlytlom net, as they cannot function without

installation. Two instant messengers (Google, Faalkbcan partly be used for connecting to

chat from different computers. This could happeth&@ owner of the computer has installed

the plug-ins

and use them for his/her voice cdfisthat case you may connect with your

name and password and use messengers as usuabnndne messenger has the express

version which supports talking without any instatlas directly from where you are. The

application of AIM works without installing plug-s You may connect from any place in the

world and talk. The only shortcut of that messengethat it is poor used by pupils and

teachers.

® Instant Messenger

® For the detailed results of the investigationhi$ M see Appendix 24

’ For the detailed results of the investigationhi$ M see Appendix 25

8 For the detailed results of the investigationhi$ M see Appendix 26

° Works only if there are the plug-ins installedtba computer

% For the detailed results of the investigationhig M see Appendix 27

Y For the detailed results of the investigationhig iM see Appendix 28

2 For the detailed results of the investigationhi$ IM see Appendixes 29-30
3 Works only if there are the plug-ins installedtba computer

4 Works only if there are the plug-ins installedtba computer
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The chosen messenger can be integrated into thee fheeghtml code of voice call to certain messergerbe insert into the page
(only one messenger has this option), or messenrgkthe contacts can be simple written on the pHge.last option isn’t very good; it is not
acceptable to leave such important sphere as coroatiom for itself. If pupils face any connectioroplem, they can give up trying and leave

the practice of the pronunciation for later.

| have researched the instant messenger’s applisasind found that all messengers have shortconfimgs, most of them require
the installation. Second, some are poorly useddTJhil they force to quit the activities whilekadg. But | still found the solution. There is the
other option for using instant messenger withostaling it on the computer and without unifyindg @-learners and teachers under one instant
messenger service. It is possible through imoharik R., Harik G., Krishnamurthy P., 2007). If adly messengers can communicate only

among the users of the same service (See tabitB)imo.im the communication widens to multi ptatih communication. (See table 4)

This served the choice.

Table 3 The communication of users among diffene@ssengers Table 4 The communication of users among the mgssgin imo.im
The communication of users among different mesgsnge The communication of users among the different eregsrs on imo.im
Skype | Google | Yahoo AIM My- Face- Skype | Google| Yahoo| AIM My-Space Facebook
Spac! book

Skype + - - - - - Skype + + + + F +
Google - + - - - - Google + + + + + +
Yahoo - - + - - - Yahoo + + + + + +
AlM - - - + - - AlM + + + + + +
MySpace - - - - + - MySpace + + + + + +
Facebook - - - - - + Facebook + + + + + +
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The chosen communication tool imo.im was integrated the environment as
Google gadget (Google, 2008) with Java scripts. Same way the program for translating
ImTranslator (Smart Link Corporation, 1993) waseimsd into the environment. The next step
was to choose the technologies for the designing@f There were analyzed the programs
suitable for the designing tasks. The choice wagdth@n the requirements for language teaching
(for the requirements see Appendix 4) and theidigion of these features in the programs for
designing LO (for the distribution of the featureme Appendix 8). There were selected three

programs: Expression Web 3 (the renewed Front Paige)Potatoes 6, and PowerPoint.

Chosen programs cover the designing of many diffeexercises. Type of the
tasks depends on the program. One program may thavieatures of creating certain type of
objects and another program may have the othemrg=atvhich let run other tasks. This doesn’t
mean that one program is better than another. Tieraht options of the programs allow
presenting different types of exercising which $&ful in language acquisition. (See Appendix 9
for the types of exercises)

The Moodle environment has itself many tools fosigeing tasks. There are
choice, quiz, glossary and other types of toolsdiesigning tasks there. These tools are useful
and easy to use, if you create the task at the mbrBet if you already have the tasks, the ability

of integration of other programs is of great value.

The most popular is the integration of the taskd tasts designed with HTML
editors. The tasks were integrated with the helpJ@faScript. Interactive web page based
exercises are one of the most interesting taskaifeplanguage. For this kind of activity | have
tried three HTML editors:Microsoft FrontPage (Microsoft FrontPage, 2003)Microsoft
Expression Web 3 (Microsoft Expression, 2009), anfldobe Dreamweaver CS4 (Adobe,
2009). These programs have very similar featurbsy tdiffer mostly in design and the
automation of the functions, though all they hake bption of HTML code editing. | have
chosen Microsoft Expression for its friendly integé€: all the options are located and adjusted for
very convenient usage. This renewed version oftHPaige suited for my project the best. It has a
lot of features for building interactive exerciséSor the features of HTML editor used in the

designing tasks see Appendix 5)

Hot Potatoes (Holmes, 2009) is also based on HTML and JavaSciipis
program is made for creating exercises without dusswing the code language, the program



does it itself. | have used it as a tool for cregitexercises with more interactivity and with less
effort. While creating is very easy and requires tiinimum of knowledge, the edition of these
exercises is more convenient with one of the HTMlitars (Front Page, Expression, etc.)
Outlook (Microsoft Outlook, 2003) was used in the forms $#@nding tests for the teacher.

Power Point(Microsoft PowerPoint, 2003erved for the presentations of the new material.

Design of language learning tools is mainly relatgth the programs mentioned
above, but the full view is impossible without sedary or additional programs. They are not
suitable for designing tasks independently, buy thevide the essential parts of tasks such as

sound, pictures, and animation.

One of the additional programs which were usedcfeating learning content is
the Audacity program (Mazzoni, 1999). This program has beersehdor making records to
help learning the pronunciation and to cut the méointo pieces. Every word from the
vocabulary of the extra themes was pronounced ecatded with the help of this program. The

records were saved and linked to the certain mstuith Java scripts.

Files were saved not only in default format (*.qugm the files of this format are
incompatible with many other programs. HTML editdsnot support this type of format. | have
chosen to export them into WAV. The copy of defaalting was left because it has the option of
saving sound exactly as it was pronounced and tlagemore precise edition may be done for it.
The cuttings were done with excellent quality, the recording is the shortage of this program.

The program is freeware; this serves the motivatioimnk to it.

Static and animated pictures are widely used im ¢hieaching, so | had to choose
several programs to create them. First, | was tbtoaiseAdobe InDesign(Adobe, 2009) as the
Early School English course book (Rupairievi., Druceikai¢ V., Sabeckieé N., 2008) is
created with the help of this progra@orelDraw (Corel Draw, 2006) helped to make the
original pictures for illustrating learning matdriand Visio (Microsoft Visio, 2003) served in
making diagrams. | have tried to use such program®aint (Microsoft Paint, 2007), Adobe
Photoshop, Adobe Fireworks (Adobe, 2009) whichrlatere changed by more suitable. (for the
detailed investigation of the programs see AppergiB2-33) It seemed that after the experiments
| abandon all Adobe programs, but it was true untidve tried to work with Adobe Flash CS4

Professional. This program embodied all my visidreauld use the tool of Photoshop for editing
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images; | could create animated pictures and experh to the HTML editors. So, at the end of
my searchers | have chosen two programs for w@deel Draw for drawing cartoons and

Adobe Flash CS4 Professiondbr editing them and animating.

HotPotatoes 6

Expression PowerPoint
Web 3 >

Picture 11 The Conceptual Model of the IME

The picture above shows the conceptual model ofNte — the integration of the
programs into the environment. (See picture 11) &ktea programs (Audacity, Outlook, Visio,
CorelDraw, Adobe InDesign, Adobe Flash) help toatgesound, text, animation and test
feedback. Integrated in the HTML editors or slidlesse technologies create LO. The Moodle
environment integrates these LO and communicatiaioom for design and support of language

learning.
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3 USER DOCUMENTATION

3.1 General Requirements

The aim of this document is to specify the requirement fbe Integrated

Multimedia Environment for Design and Support ohgaage Learning Tools.

The participants/users fall into next categories: learners, teachers,ighess,

administrators.

The characteristics of the environment: integrated multimedia envir@minwith
the option of communication on different platformisd thematically tied to the Early School

English set of course books.

The description of the environment: integrated multimedia envir@mtn for

design and support of language learning tools.
Analogical systemsthere are no analogical environments;

The description of the users learners and teachers have the basis of computer
knowledge, designers and administrators are compuécient.

Theissues of the userdifficult to find the interactive activities wHicfit for the
certain levels of proficiency and the themes byeveed General Programs; there are no the

interactive activities tied to the Early School Eslg course book; the communication problems.

The requirements of the users to find the material quickly, according to the
levels of proficiency; to have the ability to drithe lexical and grammatical themes from the
course books; to find the interactive activities éime themes which are not set in the course book
but are required by the renewed General Programisave the ability to consult co-learners and
teachers while learning at home; to have the gbititinsert or modify LO, to have the easy

access and get the instant feedback.
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3.2 Functional Requirements

In the context of the sphere of activity the ddbavfdiagram was set for analyzing

the situation. (See picture 12)

Learners
Teachers
Rapors 1
[ t/ L;ming CERF
Teaching K Activities Frames of
Activities Praficlency
Desi 4&Repors
SSl9LEs Integrated mensiel | o eral Programs
I . . Frames 9
horiges Multimedia Torthe tasks

Activities

Environment

Reports’

Lexical and
The administration Grammatical

[™  of the users Frames =] COUrSe books
Addisional tasks for the tasks

Administrators

Additional Sources

' Common European Framework
of Reference for Languages

Picture 12 The Data Flow Diagram of IME

In the process of the investigation of data flovd dne users’ activities, the table of data flow

directions is set. (See table 5)

Table 5 Data Flow Directions of IME

N | Event The direction of dat | In/Out data flov
flow

1. | General Programs have be In The data of the Renewed Gene
renewed Programs

2. | Common European Framework | In The data of the Common Europe
Reference for Languages has been Framework of Reference for
changed Languages

3. | Course books have been char In The data of the new course bo

4. | Additional programs have be: In The data of the additional progre
created

5. | New users appe In The data of the new us

36



6. | New tasks have been desig In The data of the netask:
7. | New course have been cret In The data of the new cou
8. | The user take a cou Oul The data of the cour

9. | The user take a te In The data of the te

10. | Viewing the report Out The data of the repo

Analyzing the sphere of activity and the data fldwections the framework for the users is set in
the USE CASE diagram (See picture 13):

Integrated Multimedia Environment

Administrating
Courses

Administrator

o Teacher

[\

Learner

Designer

Picture 13 USE CASE Diagram

Considering the sphere of activity, data flow, ahd USE CASE diagram next

functional requirements have to be distinguishexk(fictures 6-8):
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Table 6 First Functional Requirement

1* requirement

Enrolmen

The description of the requirem

The administrator enrolls the user into the cor

and manage the account

The influence of the requirement to the sys

New user appee

Technical issu¢

The administratoshould be able to make t

enrollments at any computerized work place

Connection with other requiremet

Other requirements are impossible¢hout the

fulfilling the 1° requirement

Table 7 Second Functional Requirement

2" requirement

Designing the tasks, tests, and coL

The description of the requirem

The designer creates the task, tests, desigr

courses

The influence of the requirement to the sys

New tasks, tests and courses ap

Technical issue

The designer should be able to work at

computerized work place

Connection with other requiremet

Connected with the® requiremen- only enrolled

designers can create tasks, tests, and courses

Table 8 Third Functional Requirement

3 requirement

Using the environme

The description of the requirem

The nor-editing users (learners ateachers) us
the prepared courses and choose the tasks accq

to their needs
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The influence of the requirement to the sys New reports appe

Technical issue The users should be able to work at

computerized work place

Connection with other reuirements Connected with the® and ™ requirement —
enrolment and designing — only enrolled users can

take a course; the users can choose the course from
the designed courses

The integrated multimedia environment for desigrd asupport of language
learning tools doesn’t require the installation avatks with the help of the components which

meet the next requirements (See table 9):

Table 9 The Requirements for the workplace

Component Requirement

Computer and proces: 50C megahertz (MHz) processor or hig
Memory 256 megabyte (MB) RAM or high

Hard disl It doesn’t require the space on the disk for

installation, but only for uploading or downloading

the files. It depends on the size of the file.

Drive CD-ROM orDVD drive

Display 1024x768 or higher resolution moni
Operating syste Microsoft Windows XP or later operating sys!
Others Communicating functionality requires

microphone and audio output device.
Internet Explorer 6.0 or later.

Internet functionality requires Internet access.

Actual requirements and the functionality of thetegrated multimedia

environment may vary based on the system configuraind operating system.
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4 PILOT EXPERIMENTS

Integrated Multimedia Environment is arranged fesign and support of language
learning tools. Thematically it is divided accomlito CEFR® levels. Picture below displays the
typical introductory page of the environment. (Péeture 14) Lexically it is tied to the set of
Early School English course books and includesdibgonary. IME enables the generation of
language learning chains: text, pictures/animatisoyund and communication through the
composition of the learning objects (LO). The femdb is conveyd through the tests and
communication tool which combines different comnaation platforms. LO are accumulated in
the LO base. Teachers may use them for the des$itgaohing scenarios. The integrity of the

environment is based on JavaScript.

Same:ms a9)

I auta detect

[Engish ] E[spaneh

suto: [ decode [ translt

Picture 14 The screenshot of the typical introdycpage of the environment

!> Common European Framework of Reference for Langsiag
40



There were made pilot experiments and four sangdeaios were created from
the LO' of the IME"": consultation, individual lesson, group lessond gnoups’ lesson. Next
picture shows the typical environment of the lesg@ee picture 15) It was done in one of the

pilot experiments, using the below presented tegchcenarious. (For more environment screen
shots see Appendix 6)

Early School English 1 You are lagyed in as Eimantas Bertulls Logou) —
ELE » ESE i
Peopl B - - Lets talk!
eople Topic outline ersta
54 Participants Gangle Yaurihl in One
Administration = ADDITIONAL MATERIAL  sin on = I
switch 1o fUll screen
. Crades PAPILDOMA MEDZIAGA
J profie .
9 News forum i—
G N - éHeum Fassword
= Early School English 1 ™ Rermember me
#% Super English 3 " O Mg W vahoo
Al courses MY FAMILY m] B amrice © © eoogls Talk
MAND SEIMA " Gagl yspace © ) Slype
b [signan ]
? Wy Family
witsy's Farniy oA -
8 My Farmily
B Lessan 11
Fill in the gaps & Goge Gadgsts powerad by Grogls
amaoris? (1)
Adjectives Translator
[E vocahuiary Free Translation; ImTransiator
Crassword ImTranslator & Go.gie Language:|English
B amoris? (2) EEELE T R =ol
[ r
IJump ¥ j auto detect back translation
[Englsh =] [ spanish [ Translate |
Auto; ™ decode [ transit
Translation L.

[ [ [ ® [ @mtemet [7a - [ %1% -

Picture 15 The screenshot of the typical envirortroéthe lesson

The scenarios were prepared by the quidance ofetmewed General Programs,
Early School Englihs Teacher’'s Book (Rupairiéh, Dreceikai¢ V., Sabeckie& N., 2009), the
results of the questionarids and the tools available in IME. (See tables 10-13)

18 |_earning Objects
7 Integrated Multimedia Environment

18 The questionnaires discussed in the 1 part — EweBbpment and the Outlook of the Computer
Based Language Acquisition Means p.12-15
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Consultation scenario

Table 10 Consultation scenario

tool who is logged in
and is ready to answe
the questions

and signs in the
communication tool;

¢ Knowledge of the world
e Sociocultural knowledge

Type of | CONSULTATION, when the teacher is ready to | (acts pasively, buthe/she is waiting for the questions of the stuc
the lesson
Place, At home; pupils have the task to learn the wordhefl1th lesson; teacher is ready to help; theanged the time for mting or-line;
condition
Student(s Vaida Kaliasait
Level Al
Formr 2a
Course | Early School English
book
Theme® | Environment. My Famil
Time: Stages of th Process of the less Notes cgmpetencég Technologie:
60 min | lesson Teacher's activit Learners’ activit and Tasks
1 2 3 4 5 6
2 min, The beginning o| Teacher is watchin Vaida (and other studen General competenct IME*L
the lesson through communicatioplogs in the environment 1. Declarative knowledge imo.im

¥ Theme according to the General Programs
20 Adopted to the lesson according to CEFR

2 |ntegrated Multimedia Environment




7 min, Presentatic Teacher has prepar | Vaida chooses to ste If she finds
thee- tasks for the 11th from the dialogue. She | the unknowr
lesson and has given { goes to the dialogue pageword, she
task to learn the wordg looks at the pictures and uses the
with the help of pushes on the callouts | vocabulary;
interactive activities; it| with the words; after the
doesn’'t matter the ordempush she hears the words
in which activities pronounced by the
should be done; characters of the comics;

10 min | Practicing Teacher has prepar | Next she takes the qu | If the grade
thee- tasks for the 11th ‘Mitsy’s Family”. The of the
lesson and has given { quiz is designed to attempt is ng
task to learn the words practice the vocabulary ofsatisfying,
with the help of the 11th lesson, and is | the student
interactive activities; it| based on the previous | may re-
doesn’'t matter the ordedialogue; the pictures frq attempt the
in which activities the dialogue are presentequiz;
should be done; in the quiz; the task is to

find the most suitable
adjective for the character
in the picture;
10 min | Testing & Teacher has prepar | Then Vaida takes the otl If she
Practicing (1) thee- tasks for the 11th Mitsy’s Family quiz. She| chooses the
lesson and has given { hasto choose the word f¢ wrong word,
task to learn the words ending the sentences. | she can
with the help of choose the
interactive activities; it other, but th
doesn’'t matter the order grade will be
in which activities reduce each
should be done; time the
wrong word

(interpersonal relation
e Intercultural awareness

2. Skills and know-how (the

ability to act in accordance wi

the situation)

3. ‘Existential’ competence
e Motivations
(communicative drive, the
human need to communicat

4. Ability to learn
e Language and
communication awareness
e General phonetic

Microsoft
Expression
Web 3;
Adobe
InDesign CS4
Audacity;

(for detailed

eglescription of
the tasks and
technologies
see Appendix
10)

awareness and skills (ability
to distinguish and produce
unfamiliar sounds)

e Study skills (ability to use
and organize available
materials for independent
learning)

e Heuristic skills (ability to
use new technologies)

Communicative language
competences:

Moodle
Adobe
InDesign CS4
(for detailed
description of
the tasks and
technologies
see Appendix
11)

1. Linguistic competences
e Lexical competence
(personal pronouns)
e Grammatical competenc
(contracted forms of verb to
be)
e Semantic competence
(translation equivalence)

Hot Potatoe:

(for detailed

| description of
"the tasks and
technologies
see Appendix
12)

e

e Phonological competenc
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is chose

(sentence stress and rhytl

(the form of letters; the propg
spelling of words, including
recognized contracted form
punctuation marks;)

(ability to produce correct
pronunciation)
2. Sociolinguistic competenc
(learner establishes basic soq
contact by using the simplest
everyday polite forms of:
greetings (Hello, Hi); saying
please, thank you;)
3. Pragmatic competences

Orthographic competenc

Orthoepic competence

Coherence and cohesior

eHot Potatoe!

(for detailed

sdescription of

the tasks and
technologies
see Appendix
12)

ial

10 min | Testing & Teacher has prepar | Next testing exercitis She may us
Practicing (2) thee- tasks for the 11th timed. She has to fill in g the "Hint"
lesson and has given { the gaps in 10 minutes, | button to ge
task to learn the words then press "Check" to | a free letter
with the help of check her answers. an answer ig
interactive activities; it giving you
doesn’t matter the order trouble. She
in which activities can also clig
should be done; on the "[?]"
button to ge
a clue. Note
that she will
lose points i
she asks for
hints or
clues!
10 min | Testing & Teacher has prepar | Vaida chooses to compl{ She may
Practicing (3) thee- tasks for the 11th the crossword, after click on a
lesson and has given { finishing she clicks on | number in
task to learn the words "Check" to check her the grid to
with the help of answers. If she is stuck,| see the clue
interactive activities; it| she can click on "Hint" tg or clues for
doesn’t matter the ordeget a free letter. that number
in which activities
should be done;
10 min | Communicatin | Teacher is waiting ar | Vaida connects to he The dialogus
is ready to help with ar teacher through imo.im tousually is

task. She answers

Vaida's question:

ask if she pronounces thehalf English

word ‘short’correct:

and half

Vaida: Hello, teache

Teacher: Hello, Vaida! May | help you?

Vaida: Yes, please.

Teacher: Pronounce the word you are not sure

about!

Lithuanian,
but students
and teacher
tries to use 4
many

(can link words with linear
connector ‘and’.

Hot Potatoe:

(for detailed
description of
the tasks and
technologies
see Appendix
13)

imo.im
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Vaida: Shor English
Teacher: Short. Listen to me and repeat. Short. | words as
Short. Short. they can.
Vaida: Short.

Teacher: That's right. Short.
Vaida: Thank you! Bye!
Teacher: You are welcome! Bye!

1 min.

The end of the | Teacher signs ou Vaida signs ou
lesson.

IME

imo.im

Individual lesson scenario

Table 11 Individual lesson scenario

Type of | INDIVIDUAL LESSON, when the teacher actively participarting in the quidance and studsribllowing the instructior

the lesson

Place, At home;teacheiarranged the time for mting or-line; student signs in at the lesson ti

condition

Studen | Vaida Kaliasait

Level Al

Formr 2a

Course | Early School English

book

Theme Environment. My Famil (with the emphasis on Linguistic competen

Time: Stages of th Process othe lesso Notes Competence Technolo

60 min | lesson Teacher's activit Learners’ activit ies and

Tasks
1 2 3 4 5 6
2 min, The beginning o| Teachellogs in anc Vaidais logec in the Vaida may | General competenct IME
the lesson starts the lesson. She/henvironment, signeth the do extra 1. Declarative knowledge imo.im

connects to the studentcommunication tool; She tasks or chat e Knowledge of the world
through the is waiting for the with co-
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communication tool ir

beginning of the lessc

learner whilg

0.im and stays waiting
connected during the
lesson

7 min, Presentatic Teachelannounces th | Vaidaopens the If shedoesn’
theme of the lesson (sepresentation and follows| understand
above) and asks to opgthe instructions of the | the theory,
the presentation; teacli teacher; she listens to theshe asks the
commnents on slides | explanations and followg questions;
and asks to follow; the slides;

10 min | Practicing (1) Teacher tells to open t| Vaida opens the less: If she doesn
first lesson file and and explores the exampleunderstand,
explore the examples pf she asks the
the contractions. guestions;

e Sociocultural knowledge
(interpersonal relations)
¢ Intercultural awareness

2. Skills and know-how (the abilit
to act in accordance with the
situation)
3. ‘Existential’ competence
e Motivations (communicative
drive, the human need to
communicate)
4. Ability to learn

e Language and communication detailed

awareness
e General phonetic awareness
skills (ability to distinguish and
produce unfamiliar sounds)

e Study skills (ability to use and
organize available materials for
independent learning)

Microsoft
PowerPo
nt;
imo.im;
Visio;

(for

descriptig
n of the
tasks andg
technolog
ies see
Appendix
14)

e Heuristic skills (ability to use
new technologies)

Communicative language

competences:

1. Linguistic competences
e Lexical competence (persona|
pronouns)

e Grammatical competence
(contracted forms of verb to be)
e Semantic competence
(translation equivalence)

¢ Phonological competence
(sentence stress and rhythm)

e Orthographic competence (th en of the

Microsoft
Expressiq
n Web 3;
Adobe
InDesign
CS4;
Audacity;
Adobe
Flash CS
Professio
nal;

(for
detailed
descriptio
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10 min

Practicing 2)

Teacher tells to open t

second lesson file and
choose the right pictur
for the charactors.

Vaida opens the lessi
and chooses charactors
etrains and lugguges to
combine the words into
sentences.

If she
chooses the
wrong word,
the sad
emoticon
appears; if
the word is
right, the
emoticon is
happy.
(grading
according to
the second
form grading
system)

5 min.

Testing &
Practicing

Teacheidirects the nex
task for practice am of
is? (1)

Vaida practice:

There are
only four
options in
this exercisg

form of letters; the proper spellii
of words, including recognized
contracted forms; punctuation
marks;)

¢ Orthoepic competence (ability
to produce correct pronunciation

tasks anc
technologi
es see
Appendix
15)

2. Sociolinguistic competences
(learner establishes basic social
contact by using the simplest
everyday polite forms of: greetings
(Hello, Hi); saying please, thank
you;)
3. Pragmatic competences
e Coherence and cohesion (cam
link words with linear connector
‘and’.

Microsoft
Expressiq
n Web 3;
Adobe
InDesign
CS4;
Audacity;
Adobe
Flash CS
Professio
nal;

(for
detailed
descriptio
n of the
tasks and
technologi
es see
Appendix
15)

Hot
Potatoes;

(for
detailed
descriptio
n of the
tasks and
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15 min | Testin¢ Teacher tells to take tl| Vaida takes the te There are

test—amoris? (2) lot of optiong
and the time
set up.

10 min | Communicatin | Teacher sums up tt Vaidaanswer: The dialogus
lesson and asks few usually is
guestions: half English
TeacherWhat is English for ‘as est and half
Vaida: ‘l am'. Lithuanian,
Teacher: OK. How can we contract ‘he is'? but students
Vaida: ‘he’s’. and teacher
Teacher: That's right. Thank you for your answergties to use &
The lesson is over. Bye. many
Vaida: Thank you for the lesson. Bye. English

words as
they can.

1 min. The end of the | Teacher signs ou Vaida signs ou

lesson.

technolog
es see
Appendix
16)

Hot
Potatoes;

(for
detailed
descriptio
n of the
tasks and
technologi
es see
Appendix
16)

imo.im

IME
imo.im
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Group lesson scenario

Table 12 Group lesson scenario

Type of | GROUP LESSON, when the teacher is actively paditipg in the quidance and the group of the studefalowing the instuction:
the lesson

Place, At home; teacher arranged the time for meetir-line; studers sigr in at the lesson tim

condition

Studens | Vaida Kaliasait, etc

Level Al

Formr 2a

Course | Early School English

book

Theme Revision

Time: Stages of th Process of the less Notes Competence Technolo

60 min | lesson Teacher's activit Learners’ activit ies and

Tasks
1 2 3 4 5 6
2 min. The beginning o| Teacher logs in an Students arloged in the | They may dq General competenc: IME
the lesson starts the lesson. She/henvironment, signed in t| extra tasks ¢1. Declarative knowledge imo.im

connects to the studentsommunication tool; they chat with co; e Knowledge of the world
through the are waiting for the learners e Sociocultural knowledge
communication tool im beginning of the lesson. | while (interpersonal relations)
o0.im and stays waiting e Intercultural awareness
connected during the 2. Skills and know-how (the ability
lesson
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4C0min. | Testing & Teacher announces t | Students follovthe If theydan't
Practicing theme of the lesson (semstructions and do the | understand
above) and asks to opgtasks; there are the testinthe tasksthe
the Extra Revision tasks which are deliveredteacher is
tasks; teacher to the teacher ready to
commnents on the tasksutomatically after answer their
and asks to accomplishsubmitting the answers; | questions;
them till the end of the
lesson;
17min. | Commentincthe | After receiving test Students listens to tt If the grade:
results teacher comments on | results and ask questionsare not
their results individuall satisfying,
and to all group if the teacher
he/she has common and student
notes; solves the
problem on
individual
agreement;
1 min. The end of the | Teacher signs ou Vaida signs ou

lesson.

to act in accordance with tl

situation)

3. ‘Existential’ competence
e Motivations (communicative
drive, the human need to
communicate)

4. Ability to learn
e Language and communicatiot
awareness
e General phonetic awareness
skills (ability to distinguish and
produce unfamiliar sounds)
e Study skills (ability to use and
organize available materials for
independent learning)
e Heuristic skills (ability to use
new technologies)

N

Microsoft
Expressiq
n Web 3;
Audacity;
Corel

Draw;

Outlook;

(for

detailed
descriptig
n of the
tasks and
technolog
ies see
Appendix
es 17-19

Communicative language
competences:
1. Linguistic competences

e Lexical competence (personal

pronouns)
e Grammatical competence
(contracted forms of verb to be)

imo.im;
Outlook;

e Semantic competence
(translation equivalence)

e Phonological competence
(sentence stress and rhythm)

e Orthographic competence (th
form of letters; the proper spellin
of words, including recognized
contracted forms; punctuation
marks;)

D

«

e Orthoepic competence (ability

IME
imo.im
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to produce correct pronunciatic
2. Sociolinguistic competences
(learner establishes basic social
contact by using the simplest
everyday polite forms of: greetings
(Hello, Hi); saying please, thank
you;)
3. Pragmatic competences

e Coherence and cohesion (camn

link words with linear connector

‘and’.

Groups’ lesson scenario

Table 13 Group's lesson scenario

Type of | GROUFS LESSON, when the teacher is actively participartimthe quidance and the grcs of the studeis are following the
the lessopinstructions
Place, At home/at schoc; teache(s) arranged the time for meeting-line; studers sigr in at the lesson tim
condition
Student | Vaida Kaliasaite, et
Level Al
Formr 2
Course | Early School English
book
Theme Daily life. Learning Alphabet (with the emphasisldnguistic competences: Orthographic and Orthoepiopetence
Time: Stages of th Process cthe lesso Notes Competence Technolo
60 min | lesson Teacher's activit Learners’ activit ies and
Tasks
1 2 3 4 5 6
2 min The beginning o| Teache(s)logs in anc | Students ailoged in the | They may dq General competenct IME
the lesson starts the lesson. She/henvironment, signed in tl extra tasks ¢1. Declarative knowledge imo.im
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connects to the studes | communication toolthey | chat with c«-
through the are waiting for the learners
communication tool im beginning of the lesson. | while

0.im and stays waiting
connected during the

lesson

15min. | Presentatic Teacher announces t | Studentsopen he If theydan't
theme of the lesson (sepresentation and follow | understand,
above) and asks to opgthe instructions of the | they mayask
the presentation; teacli teacher; they listen to the the
commnents on the taskgxplanations and follow | questions;
and asks to follow; the| the instructions;
students are asked to
view, listen and
compare two records of
the English alphabet;

10 min | Practicing (1 Teacheldivides the Students connects to thi| If they do ng
students into couples; | co-learners and start thel agree on
the task is to spell the | spelling task: spelling, the
words to the co-learnef;A: Hello! Guess the word!may consult
learners correct each | B: OK. What is it? dictionary or
other; A: It's — F-A-M-I-L-Y. teacher.

B: I know it! It's ‘family’!
A: What does it mean?
B: I don't know. | need td

e Knowledge of the world

e Sociocultural knowledge

(interpersonal relations)

e Intercultural awareness
2. Skills and know-how (the ability
to act in accordance with the
situation)

3. ‘Existential’ competence

e Motivations (communicative

drive, the human need to

communicate)
4. Ability to learn

e Language and communicatiot

awareness

e General phonetic awareness

skills (ability to distinguish and

produce unfamiliar sounds)

e Study skills (ability to use and

organize available materials for

independent learning)

e Heuristic skills (ability to use

new technologies)

Communicative language
competences:

Microsoft
Expressiq
n Web 3;
imo.im;
Corel
Draw;

y Audacity;,
Adobe
InDesign
CS4;

(for
detailed
descriptig
n of the
tasks and
technolog
ies see
Appendix
es 20-21

1. Linguistic competences
e Lexical competence (alphabe
e Grammatical competence (ve
to be)
e Semantic competence
(translation equivalence)
¢ Phonological competence
(sentence stress and rhythm)
e Orthographic competence (th

[)imo.im;
ImTransla

rl?or;

[1°]

|
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look it up in the
dictionary. (He looks in
the dictionary for the
meaning of the word)
A: OK.

B: | know! It means
‘Seima’.

10 min

Practicing (2

Teachettells to turn tc
the next task: to check
students know the
neighbours of the lette
in the alphabet;

Students open the tg

they have to choose the
neighbours of the letters
according to the alphabe

If they
choose the
wrong letter,
tthe sad
emoticon
appears; if
the word is
right, the
emoticon is
happy.
(grading
according to
the second
form grading
system)

1 min.

The end of tht
lesson.

Teache(s) signs out

Studentssign out

form of letters; the proper spellii

of words, including recognized

contracted forms; punctuation

marks;)

¢ Orthoepic competence (ability

to produce correct pronunciation
2. Sociolinguistic competences

(learner establishes basic social
contact by using the simplest
everyday polite forms of: greetings
(Hello, Hi); saying please, thank
you;)

3. Pragmatic competences

e Coherence and cohesion (can Audacity;

link words with linear connector
‘and’.

Microsoft
Expressiq
n Web 3;
Adobe
InDesign
CS4;

(for
detailed
descriptio
n of the
tasks and
technologi
es see
Appendix
22)

IME
imo.im

53



CONCLUSION

The aim of this paper was to originate the integtahultimedia environment for design
and support of language learning tools. The task®accomplished and these conclusions were

reached:

1. Digital programs for English language learning/teag were evaluated according to the
educational and technological criteria, and theasibn of learning/teaching foreign
language in Lithuania was analyzed. The resultghef investigation show the huge
amount of programs which don’t fulfill the educat# requirements by the contemporary
education standards for learning foreign languagarners lack the e-tasks tied to the
lexical and grammatical units of the course bodleachers miss new compulsory themes
set by renewed General Programs. Interactive tasksot identified according Common
European Framework of Reference for Languages (JEFR

2. The Integrated Multimedia Environment for Desigrd éBupport of Language Learning
Tools was originated (www.bandymas4.us.lt/moodte}. founded on next criteria:

a. Flexible communication system;

b. Easy access;

c. Multiple support: for updating, modifying, integirag;

d. Common European Framework of Reference for LangIé@QEFR);

e. Renewed General Programs;

a. Lithuanian series of course booksrly School English and Super Engligbr

learning English;

3. Integrated technology prepared for the design amgbart of integrated multimedia
environment which is based on next information tetbgies:

a. Learning Content Management System Moodle was chasefree, easy to use
and popular in Lithuania;

b. Communication tool(imo.im)provides the option of communicating through
different communication platforms, it is especialijportant parameter for
warranting the flexible learning;

c. Dictionary is formed from convenient, frél@enTranslator)environment;



d. Tools for designing tasks Microsoft Expression Web 3, Hot Potatoes, Adobe
Flash CS4 Professional, PowerPoint, Audacity, AddbBesign, CorelDraw,
Visio— were chosen as the most suitable for meetingiths of the tasks.
e. The integrity of the environment is based on JaxipSc
4. The sets of interactive activities were created \wandymas2.projektas.lt,
www.bandymasa3.projektas.lt). They were approvedths authors of course books -
V.Rupainier, V.Maksvytiert, N.Sabeckiefa They initiated the presentation of the sets
to Sviesa Publishers. They are going computerizguage learning tools tied to the set of

Early School English course books.
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APPENDIX 1. QUESTIONNAIRE1
(Mokiniy apklausa)

Angly Kalbos Mokymasis

K a sunkiausia teisingai atlikti mokykloje mokantis argly kalbos?
Sunumeruokite nuo 1 iki @ — sunkiausia, 2 — labai sunku, 3 — sunku, 4latyaé sunku, 5 — lengva, 6

— lengviausia)

Teksto skaitymas

Teksto vertimas

ZodZiy raSymas

ZodZiy tarimas

ZodZiy mokymasis mintinai
Klausimo pratimai

I O [

K a sunkiausia teisingai atlikti namuose mokantis angf kalbos?
Sunumeruokite nuo 1 iki @ — sunkiausia, 2 — labai sunku, 3 — sunku, 4latyaé sunku, 5 — lengva, 6

— lengviausia)

Teksto skaitymas

Teksto vertimas

ZodZiy raSymas

Zodziy tarimas

ZodZiy mokymasis mintinai
Klausimo pratimai

I B Ay

Kas jiasy nuomone pagerintu mokymosi kokylg:

Ar naudojat és internetu mokymosi tikslais?

0 Jeitaip, tai kod
00 Jei ne, tai ko

Ar sunku rasti tinkamos medziagos mokymuisi?

0 Jeitaip, tai kod
O Jei ne, tai kod
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APPENDIX 2. QUESTIONNAIRE 2
(Mokytoju apklausa)

Angly Kalbos Mokymas

K g vaikai sunkiausiai teisingai atlieka pamokoje mokatis anghy kalbos?
Sunumeruokite nuo 1 iki @ — sunkiausia, 2 — labai sunku, 3 — sunku, 4latyaé sunku, 5 — lengva, 6

— lengviausia)

Teksto skaitymas

Teksto vertimas

Zodziy radymas

Zodziy tarimas

ZodZiy mokymasis mintinai
Klausimo pratimai

O O0Oodogd

K g vaikai sunkiausiai teisingai atlieka pristatant nany darbus mokantis
angly kalbos? Sunumeruokite nuo 1 iki @ — sunkiausia, 2 — labai sunku, 3 — sunku, 4latae

sunku, 5 — lengva, 6 — lengviausia)

Teksto skaitymas

Teksto vertimas

Zodziy radymas

Zodziy tarimas

ZodZiy mokymasis mintinai
Klausimo pratimai

O 0OooOogogo

Kas jiisy nuomone pagerintu mokymosi kokyl:

Ar naudojat és internetu mokymo tikslais?

0 Jeitaip, tai kod
O Jei ne, tai kod

Ar sunku rasti tinkamos medziagos pagal AtnaujintasBendrasias Programas

ir ISsilavinimo Standartus?

0 Jeitaip, tai kod
O Jei ne, tai kod
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APPENDIX 3. CEFR

Common European Framework of Reference for leveroficiency. (See picture

16)
COMMON EUROPEAN FRAMEWORK OF REFERENCE
FOR LEVEL OF PROFICIENCY
| ﬂ
Basic Independent Proficient
User User | User
| I |
| A ] | N
A1 A2 | [B1.1]|[B12]||B2]| | g1 | [
|forrn”forrn”formanrm”forrn”form”form‘l‘forrn” HformH | I
5| I | I L3
3 %’ % I > | 5 % I E'
£l 2 |l B 2 g | %
® &) 2 G| | 5 © s
o || = || = |l > a |
]
I | | | |
| | | | |

Picture 16 CEFR
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APPENDIX 4. THE REQUIREMENTS FOR LANGUAGE TEACHING

The European Commission, in the Promoting Languaggening and Linguistic
Diversity: An Action Plan 2004-2006 (2003) (Europe@ommission, 2003), has expressed its
intent to extend, consolidate and develop the dadgning of one or more foreign or additional
languages in each of the EU member states. Therraashe capability of young children to
acquire and imitate better than in their older ajas served the reorganizing in the teaching
process, but the requirements for teaching rentensame: there should be included all four

spheres of teaching in each teaching module (Sxer@il7):

¢ Reading
e Writing
e Listening
e Speaking
It doesn’t matter if you are teaching grammar teréiture, all the spheres should
be covered with the difference only in percentag@isage. Each sphere should include three

levels of teaching:

e Presentation

e Practice
e Testing
Theme
Listening Speaking Writing Reading

Bunsaj

20119BId
Bunsa)
so1noeId
Bunsa
aojoeld

Bunsa|
uonejuasald

3 o )
o @ @ (]
= ] 173 @
o 0] o] ®
Q 3 3 3
(=3 = = =
[+] ) |v] 1]
(o] = =2 =
o o o
= =i S

Picture 17 Theme

The spheres and the levels of acquisition can &tenduished or not, but they have
to be used in order to teach language efficiene Way of the presenting teaching material

depends on the methodology of the certain teacher.
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APPENDIX 5. THE FEATURES AND THE TYPES OF TASKS
WHICH WERE SUITABLE FOR THE PROJECT AND WHICH | HA&% USED

» Presentationsof vocabulary were made with this tool. As forrleag language it is
essential to hear the pronunciation, the presemtaised sound.

» Recording of pronunciation is possible with this programydu add an applet, for
example WAV Recording Applet SDK. Recorded file das uploaded to the form and
sent to the teacher for evaluating. (I have resigties type of task after some
experiments and replaced it with on-line commumacgt

» Script Promts can be used for drilling the material. The funetwas inserted in the code
with the help of JavaScript.

» Communication is also possible to organize with additional progsaif the page is
published on the web. Here | found an excellentitsm: | put a frameset on the main
page, and the imo.im website connected to the fr&nalents can easily use their logos
to communicate in their own environment of desealprogram with teacher and
classmates (imo.im is also used in the gadgetsaodl®a)

» Forms carry the most potential of the program creatirsfgaDifferent types of tasks can
be inserted in the form:

o Textbox for typing text in the certain box of limited leihgt
0 Text Area for typing the text in the certain box with unliedt area (there are
scrolling option)

File Upload for uploading file into the form which later wille sent to the teacher

Checkboxfor choosing several options from the given ones

Option button for choosing one option from the given ones

Group Box for grouping

o O O O O

Drop-Down Box for choosing options from the drop-down list

Forms have an option of sending the students asstgethe teacher.
Teacher should configure the e-mail address inctidee andOutlook will serve as

additional program for transferring the message.
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APPENDIX 6. THE ENVIRONMENT

The screenshot for course of Proficient Users (fetare 18)

i News forum
Administration -

Lalstat B Renewed General Programs
'»,grr;‘”‘:s B Pians (Samples)
£ cEFR

Early School English 1 Learning Content

Pedagogics 2nd form learming content
Super English 3 CEFR

Allca
] ) CEFR assessment grid

[Engish TG saeh o Transiate
[autor = decode I~ transit
Translation’

Picture 18 The screenshot for course of Profidiésgrs

The screenshot of the courses for Basic Usersf{isage 19)

Basic User / A 1 =

]

Early School English 1
Early School English 2
Early School English 3

([

O A Y~ S ) N -0

Picture 19 The screen shot of the courses for Basars
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APPENDIX 7. THE CERTIFICATE OF PUBLISHING COMPANY

UAB Sviesa’, E. Ofe8kienes g, 10, 44252 Kaunas, @, {8 37) 40 91 26, faksas (B 37) 34 20 32, el p. mall @sviesa it SVIESA

Jurgitai Bertulienei 2010-05-19 Nr. 01@%4
Smelynés 70, 1 2010-05-19 PraSyma,
Panevézys

DEL TEKSTO, YAIZDO IR GARSO MEDZIAGOS PANAUDOJIMO

Leidykla , Sviesa® sutinka leisti panaudoti dalj teksto, vaizdo ir garso medZiagos i§ leidyklos
leisto mokomojo komplekto . Early School English 1 (aut. V. Rupainiené, V.Maksvytiené, N.Sabeckiené)
magistrantés rengiamai kompiuterinei priemonei, kuri naudojama kaip pavyzdys magistro darbui rafyti.
Leidykla planuoja toliau bendradarbiauti rengiant kompiutering priemone.

Prafome garantuoti autoriy teisiv i$saugojima nurcdant panaudotos medZiagos autorystg ir

Saltinj:
© Virginija Rupainien¢, V.Maksvytiené, N.Sabeckiene
© Kostas Klimavidius
© Leidykla ,,Sviesa®.
Direktoré Asta Verkiené

Imones kodas 132728152, PYM mokeétojo kodas | TI27261515, jreq. Valstyhes jmones Registry centra Kauno filiale, reg. nr. 038067
Danske Bank A/S Listyvas filialas, banko kodas 74000, a/s LT127400010481823813
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APPENDIX 8. THE DISTRIBUTION OF FEATURES IN THE PROGRAMS

The table shows the distribution of features fortaie spheres and levels of
teaching. It displays the most suitable program tfoee levels of acquisition: presentation,
practice and testing. Different spheres (readingting, speaking and listening) need different
programs for presentation of the material, practjdhe theme, and testing the knowledge. (See

picture 20)

The distribution of the necessary features among the chosen technologies

N3 e
23 |8
8|8 |%
5] = %
Reading
Presentation . . .
Reading Practise | @ @
Reading Testing || @ &
Sintng ® o0 & featured
Presentation
> 2 partially featured,
Writing Practise | @ [ ] O possible with the help
of extra programs
Writing Testing || @ &
non-featured
Speaking
Presentation O O .
Speaking Practise || ()
Speaking Testing || () ‘ l
Listening
Presentation O O .
Listening Practise || () ‘ I i
Listening Testing || () ‘ l fiic)

Picture 20 The Distribution of Features in the paogs
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APPENDIX 9. THE TYPES OF EXERCISES

The types of exercises used in the work with theseh programs (See picture 21)

TASKS. Types of exercises

FrontPage PowerPoint HotPotatoes 6

—{ Presentations

Recording

\—{ Presentations ‘ | JCloze

JMatch

File Upload B
JQuiz

Script Promts JCross

Forms JMix

R

Textbox

Text Area

File Upload

Checkbox

Option
Button

Group Box

Drop-Down
0

Speaking

0

o
" 3

3

c

3

o o

o

E

Writing

Picture 21 Types of exercises
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APPENDIX 10. ENVIRONMENT.MY FAMILY. THE DIALOGUE

The task is created using Microsoft Expression \8ebhe pictures are taken from
Early School English course book (Rupaii&h, Druceikait V., SabeckieéiN., 2008) saved in
the InDesign CS4 program. As *.indd files are inpatible with HTML editing programs, so |
had to export pictures into *.jpeg format in ortieuse them with HTML editors. Later | decided
to make the background of the pictures transpargpgg format doesn’t support transparency.
So, | had to convert the pictures into *.gif asrénis no direct option to export files from *.indd
format to *.gif.

The callouts with words were put in layers in HTMditor. The font and the
colours are the same as in the course book. Thedscare taken from the phonogram of Early
School English CD (Rupainién/., Maksvytiert V., Sabeckieé N., 2008)? The records are cut
with Audacity program and inserted in HTML with thelp of Java scripts.

The vocabulary of the lesson is in the right frafheorresponds to the themes of
the lesson (RupainiérV., Druceikaite-Maksvytiere V., Sabeckait N., 2008). It is designed from
one layer and the list of the words. Couple funtion JavaScript help to play sound and display
the translation of the word on the click. (Seeyniet22)

EARLY SGHOOL ENGLISH 1

=
s

* MANO ZEIMA | vertinas:
MY EAMILY

)
E
E
!

Zemas, -a

Mum

S8
23

=
E|

H

-

she’s

=
2

short

AT
=|
H

-

Dad

-
<

J?Q

he’s

E
s
-

tall

-
=

a family

=
=|
E
>

asister

s

small

T
=
3
v

R, \‘g
B

a brother

=
=

This is my brother |

| [shefeman) /4 e

Picture 22 The screenshot of the dialogue

% © Virginija Rupainier, V.Maksvytiert, N.Sabeckieh
© Kostas Klimawvtius
© Leidykla ,Sviesa"
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APPENDIX 11. ENVIRONMENT.MY FAMILY. THE QUIZ ‘MITSY’S
FAMILY’ (1)

This task is created with the Moodle quiz tool. Tietures are taken from Early
School English grammar book (Rupainievi., Maksvytiere V., Sabeckieé N., 2007) saved in
the InDesign CS4 program. The pictures were exgdrtet.jpeg file format and inserted in the
quiz. The right answer should be chosen from thergbelow. The answer should correspond
the picture. (See picture 23)

© atal
€ b.short

€ chbig
©  dsmal

Picture 23 The screenshot of the quiz ‘Mitsy’'s Hgimi
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APPENDIX 12. ENVIRONMENT.MY FAMILY. HOT POTATOES TASKS (1)

The first task is made with HotPotatoes, JQuiz pang multiple-choice quiz tool
and inserted into the environment as HTML pagee (8eture 24) The second task is designed
with JClose program, gap-fill tool. The timer ig far this task. (See picture 25) The material is
taken fromEarly School English Activity Book (Rupainiea V., Drucekai¢ V., Sabeckieé N.,
2008).

Mitsy's Family
Quiz

FF!*F!*FW!JT-H\\T-;

Picture 24 The screenshot of Hot Potatoes ‘MitEgmily*

Picture 25 The screenshot of Hot Potatoes ‘My Fgmil
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APPENDIX 13. ENVIRONMENT.MY FAMILY. HOT POTATOES TASKS (2)

The task is made with Hot Potatoes, JCross progfdma.clues and answers are
set with the help of the program tools. (See p&e26)

Complete the crossword, then click on "Check” to check your answer. If you are stuck, you can click on "Hint" to get a free letter. Click on a number in the grid to see the clue or clues for that number.

Picture 26 The screenshot of Hot Potatoes ‘Neigrdou
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APPENDIX 14. PRESENTATION. PRESENT SIMPLE

This task is designed with Microsoft PowerPointeTdiagrams are made with

Visio. It is intended to use for the set of lesstorghe illustration of Present Simple Tense. (See
pictures 27-28)

Jurgita Berfulieng  2008.12.02

Picture 27 The screenshot of Presentation

Picture 28 The screenshot of Presentation. Ontology
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APPENDIX 15. VERB TO BE. SHORT AND LONG FORMS

The task is created using Microsoft Expression \8ebhe pictures are taken from
Early School English course book saved in the Inpe€S4 program. They are animated with
Adobe Flash CS4 Professional. The rest interagtigitdesigned with Java sripts: on the click
pictures change according to the grammar rules.

The fonts and the colours are the same as in thesedoook. The sounds are taken
from the phonogram of Early School English &DThe records are cut with Audacity program
and inserted in HTML with the help of Java scripts.

The vocabulary of the lesson is in the right framhes designed from one layer
and the list of the words. Couple functions in JBorgpt help to play sound and display the
translation of the word on the click. (See pictuz8s30)

EARLY SGHOOL ENGLISH 1

%\;;! o 5::::& DRAEE a Vertimas!
i o o B
{:' ;?'% 2 famity
i
i @

& &4

Picture 29 The screenshot of tagkne on

EARLY SCHOOL ENGLISH 1

& [ Vertimas: 5
o
3

ysy

- a family
-1 J

e asister

e =
it | Ui | small
S

w2 e
terll

xxxxxxxxx

Picture 30 The screenshot of tatioose

% © Virginija Rupainier, V.Maksvytiert, N.Sabeckieh
© Kostas Klimawius
© Leidykla ,Sviesa"
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APPENDIX 16. THE AGREEMENT OF PRONOUNS AND VERB TO BE

The tasks are made with HotPotatoes, JMatch progoaiand inserted into the
environment as HTML page. The difference of thégas the amount of the options and the

animation in the test. The timer is set in the. t€3¢e pictures 31-32)

Picture 31 The screenshot of tatloose the pair

3

Picture 32 The screenshot of t@sk or is?
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APPENDIX 17. REVISION EXERCISES (1)

The set of reminding exercises is made with MisaftoExpression Web 3. The
pictures in all the tasks are drawn with Corel Dranwgram. Each word in exercises has the
sound equivalent which is recorded with the Audapiogram and inserted in HTML with Java
scripts. (See pictures 33-34)

Hello! Welcome to learn English!
=
B Hello! > Hooray! > shi Imo.im
|_swihto  sereen |
== | > Hit [>  tHowodareyou? > Qops! :m:z'""
[ umbers i —
Crmr— | > ocdmomingt  [> Thankyou > Wht.? Py
i B anikca C ©ongisTak
ostva ket
- D Goodbye! D What is it? D Oho! mump Qe
> Good night! > Here you are! > Oh, no!
[>  whatsyourramez > Myname is Tadas. > Iam Asta,
> oK > oht > Bye!
.
_ 2 Y P

Picture 33 The screenshot of tasdpressions

Hello! Welcome to learn English!

R
.-
L,

E_d " CONs
e © ) . L)
(

i ) \'_D'/ — N '\
e A - ==
e (N (L " ‘

== = = !
VE 1;9 ..mw -
apig a rabbit a bird

Picture 34 The screenshot of taskimals
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APPENDIX 18. REVISION EXERCISES (2)

The set of testing exercises is made with Miscto&ofpression Web 3. The
pictures in all the tasks are drawn with Corel Dranwgram. Each word in exercises has the
sound equivalent which is recorded with the Audapiogram and inserted in HTML with Java
scripts. The test is based on script prompts. @rbtliton click the prompt table appears and asks
to write the word in English. After the writing arsdibmitting the word the next prompt table
appears asking if you are sure about your decighowl. at the end script promt gives the right
answer. (See picture 35)

Hello! Welcome to learn English!

[Colours__ [ Labas rytas!
T |

Sveiki!
O C vance
P 2 Viso gero! R amsica © C Google Talk
—= | P
-

Alphabet
= | e
About Privacy Jobs Help Blog
Tasks B
Cancel
[ Clothes |
[

[ @ [Fa - [%ibow -

Picture 35 The screenshot of tagikh promts
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APPENDIX 19. REVISION EXERCISES (3)

The set of testing exercises is made with MiscrtoBapression Web 3. The tool
of making forms served for the base of the testlddl e-mails the answers of the students after
pushing the button ‘submit’ when the post methoakigvated. (See picture 36)

=
Hello! Welcome to learn English!
Home -
e | Name| Imo.im
pressions S on | —
Form S
Colours
Choose the righ answer Usemarme
e ' o —
Kiek tau me? Labos nakties! AK! E
: : What's your name? Goodnight! OK s o
ltestivals € How old are you? © Goodbye! cohl G wyBnace © ) alone
“
© Good morning! € Here you are! € shl
Alphabet © What is it? € Good morning! € 0Oh, nol
imo.im in English (US) viy kalba (65%)
Othe
-
Sveiki! Mano vardas yra... Sy R
[ Animals | [Votet
CHi C1am Asta.
« What..?
© Hellol € What's your name?
© Hooray!
© Good morning! © My name is Tadas
€ Oho!
€ Oops!  Here you are!
C Byel
submit | Reset
=
oone [ [ & | & mtemet [7a - [®i00% -~

Picture 36 The screenshot of tagikh form
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APPENDIX 20. ALPHABET TASKS (1)
The task is made with Microsoft Expression Web Be Bigns of alphabet are
drawn with Corel Draw X3. The sounds are insertétth Whe help of Java scripts and recorded

with Audacity program. (See picture 37)

Hello! Welcome to learn English!

=
[ fome ]
___Colours
B L 4 KL MHN
b . PRV
- C R amiice © € caogle Talk
\Eostivale | C G Mygpace © 5 Skype
@ P QR S T W |

Send us feedback
el Downlnad ime.im for Windowrs.

imo.im in English (US)  lietusiy kalba (65%)
Other.

! About Privacy Jobs Help Blog
n 5 3
Y W X ¥ £

L0 (@mene [Fa [~ )

Picture 37 The screenshot of tadghabet
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APPENDIX 21. ALPHABET TASKS (2)

The task is made with Microsoft Expression Web I3 Sounds are taken from the
Early School English CD and cut with Audacity pragr. They are inserted with the help of Java
scripts into HTML and load on the click of the meu3he interaction of letters is set by making
the pictures of the letters visible or invisibleplacing the picture of the letter by the bigger it
equivalent on mouse over, and on mouse out retyirthe previous small picture. All these

interactivity is done with Java scripts. (See piet88)

EARLY SCGHOOL ENGLISH 1

\EiSow v " . G
i ZAISDAMI MOKOME Vertimas:

\ESOx ENJIOY
’ﬁ ~ Mum
T (! KLAUSYKIMES IR AISKIAI TARKIME. shc 'S

0 LET'S LISTEN AND CHANT.

21h short
ool Dad
\L3S0x A BEDEF SRE JRLD NP TuvWxy z he's
o tall
21 a family
' a sister
S Ism small

LTS a brother

1
[ [ imeermer Ta - Ao -

Picture 38 The screenshot of tasioy
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APPENDIX 22. ALPHABET TASKS (3)

The task is made with Microsoft Expression Web I3 Sounds are taken from the
Early School English CD and cut with Audacity pragr. They are inserted with the help of Java
scripts into HTML and load on the click of the meusThe pictures are taken from Early School
English course book, Adobe InDesign CS4 programthi middle house there is a letter;
students have to insert letters into other housesrding to the alphabet. If they click on the
right letter, the letter goes into the house, thpgy emoticon appears instead of the letter and the
house goes near the middle house. This is donedkynm visible and invisible images on the
click of the mouse on the letters. If the studeitks on the wrong letter, the sad emoticon
changes the letter. The houses don’'t move tilridiet letter will be clicked on. All the lettersear
tied to the sounds and each time they are clickesl,sound appears. This is done with Java
scripts. (See picture 39)

EARLY SCHOOL ENGLISH 1

¥ ‘ls.‘ov,g g D Warsiea Vertimas:

St L .

';_L!ou G Q J R Mum

TS she’s

'\_; iou $ K short

Piion = Dad
&L. he’s
@ tall

a family
a sister
small

a brother

£ I—| 5] il ]

Picture 39 The screenshot of taskat's next?
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APPENDIX 23. IM QUESTIONNAIRE

Questionnaire ‘Instant Messenger’ (See table 14)

Table 14 IM Questionnaire

What instant messenger do y Do you use voice (video) ch | If no, why~

use? on this messenger?

(You may mark more than ong

(yes/no)

messengt user: yes nao
AlM 1 1 -
Yahoc 15 2 13 It requires installatic
Google 36 35 1 Don't nee«
Skype 48 48 -
MySpact 1 - 1 It requires installatic
Faceboo 35 1 34 It requires installatic
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APPENDIX 24. IM. AIM

The questionnaire showed low usage of this messehgel found it valuable for
my project.AIM has two applications which could be used for comigating. First application
is common and similar to other applications of anstmessengers (yahoo, Google talk, Skype,

etc.). It requires installation and can be useg &wim your computer.

Second application attracted my attention asvitab based, and it can be used from
any computer without any installation. It is AIM.aress. You can sign in and use this instant

messenger anywhere. The list of your friends waldoquired automatically.

This messenger could be used for teachers and mésideommunication in

language learning process on the net, but the udafges messenger is quite low.

The other great feature of this messenger is thallaws chats with friends who
don’t use this messenger. After signing into AllMacebook Connect’ button appears. It lets to
talk with friends from the Facebook. It's good asny students use this social community
service. After signing into AIM there is an optiaich let to connect to your Facebook profile
(and some others) and export your friends. It issgme to connect these two chat options, but |

think it is besides the purpose. It's only one mapé&on in instant messengers’ world.
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APPENDIX 25. IM. YAHOO

Yahoo messenger takes the fourth place in the questii@ngis not very popular,
but still usable messenger among the pupils anchégs. It could be used for learning foreign
language as all the other messengers. As the miewvi@ssengers it requires the installation and
on-line works only without voice/video chat optiowhich is necessary for improving
communication skills while learning language. ljaices picture from yahoo mail and has more

interesting options, but they are not helpful im case.

The distinctive feature of this messenger is wets@eoption. You may type word
directly into your yahoo messenger and it will op@moo search engine with the results. This
messenger has also got advertisement option wrereoyputs the constantly changing adds.

Actually, the last option of yahoo messenger anrzolgs.
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APPENDIX 26. IM. GOOGLE

Googleis in the second place for its popularity accogdio the questionnaire. It
allows two different types of voice/video chat. Timst way is to use Gmail and talk directly
from it. For this you need to install video chatigpiin. This allows talking on your Gmail, or you
may pop out the chat window and operate it sepgratm mail. All actions are on the web. If
the plug-in is installed in the computer you are’kiry on, you may connect to your Gmail and
start voice/video chat.

The second option using voice/video chat with Geagl to download Google
Talk. After downloading this program you’ll haveteunessenger which informs about the new
events on your Gmail and lets you voice/video chat.

Both installations are free and installs very qlyick’s good as you can have all
your teachers and co-learners near and see ifatepn-line. But it has demerits too. First, the
installation is required. Second, if you talk youshquit your activities on the learning page, or

minimize the windows.
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APPENDIX 27. IM. SKYPE

Skype is the most popular messenger according to thétsesf the questionnaire.
It includes voice/video chatting and ordinary imstenessaging. It also supports file transfer and
video conferencing. The option of showing your saréo the co-talker is the bonus: full screen

or only the selection can be shown. It is also ibbsso install Skype based whiteboard.

There are two possibilities to realize talking #&mss with the help of Skype. All

options in Skype except of voicemail are free arge.

The first possibility is to announce teacher’'s Sky)ame on the page and leave the
rest to the students. This may cause some problEsnstudents may not be computer proficient

and give up looking for opportunity to communicaiée second possibility is to write Skype

links in HTML anchor tags.

Everything works perfect if the user has the Skgheady installed in his
computer. When you push the button, your Skype @plea program and automatically calls to
certain person. This option could be used to cannéth the teacher in the stage of learning
pronunciation. But it also has the demerit, itngpossible to put all the contact in such a way.

Only one contact per button can be put.

If the user hasn’t got the Skype, the ugly messqugeears proclaiming that system
doesn’t know anything about the Skype. But thera solution for this. You may put an extra

code into your HTML — reference of redirecting prag.

If student learns at home on his personal comghtgmoption is suitable, but if he
is not the administrator of the computer the leagrstops here. Beside the considerable amount
of Skype users we cannot claim that all the stiedenll be able to use Skype for this kind of
learning.
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APPENDIX 28. IM. MYSPACE

Social communityMySpace has also got the option of voice/video chat, but as
Facebook it doesn’t launch it but acquires from tthied part. This time it is Skype. You may
download the MySpacelM desktop client and use Mg8paessenger. This messenger is very
similar to yahoo, as it includes the search engind advertisement place. It also similar to
Skype, as it is based on it. There are only fewomlistinctions such as mood identification,

constant search presentation, and skin.
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APPENDIX 29. IM. FACEBOOK (1)

The third place takeBacebook This social network service is very popular amtearhers and
pupils, but only few know about the voice/video tcbation in it. Actually this option is not
powered by Facebook. Voice/video chat is possihlg through Vivox (Pulver, 2005). The first
option is to install the Vivox Web Voice applicati@and talk on your own channel. You can
invite friends to the channel and talk to them.eqSicture 40) While talking, you will be
disconnected from all other activities. After mibhg the Vivox Voice Facebook application,
you have to install a browser plug-in to integratéce chat. This lets to chat with friends that
have that application too. If the person hasn'ttpa application, the communication with him

will be impossible.

nnnnnnnnnn

Picture 40 The screenshot of the Vivox Web Voicgliaption

Second option is to use Talking Communities (Buys Boffmann S., 2002)
application for talking on Facebook. Talking Comnties provides a voice-chat rooms where
you can chat with your friends. This applicatioffetis from the first one as it lets chatting with
friends while working on your projects. Unfortungtéhis application requires installing a plug-

in and has strict limitations:

1 room per facebook user

5 seats per room (maximum 5 people at one time)
Currently Windows/PC (Mac coming soon)
Advanced administrator features such as recording
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APPENDIX 30. IM. FACEBOOK (2)

This application is in Beta. It doesn’t offer updjirag to increase room size, remove
ads, or add recording. You can enter your room @demator by entering your application page.
If you enter your room from other place you enteparticipant. Moderators are able to operate
more functions as participants, for example, aseratdr; you can disconnect or ban users, mute
or clearing speakers. Anyone entering your room wadt as participant. You may invite

participants before entering your voice-chat rognsénding them invitations.

Talking Communities voice-chat application dresscdimok in frame based
structure where Facebook take the place in the fname and voice-chat application takes the
rest two frames. (See picture 41) You can typer ymessages on the upper voice-chat
application frame. The rest frame is for voice abialy. It shows the participants and moderator,
indicates the states of room and the usage of pitnoe and volume.

Z Jurgita Bertubiend - Talking Communities koom (Maderator) I |
T Actors Vew Cobons Gecordng Adpbisisticn Lol

0% . nh o= o comiFacebool 2w 3 | 83 etk char |

Welcome

| P q] ome s et~ [}

Jurgita Bertuliene

| Pe wal fo photos +
) Thiste your Pablisher e .t post conterk, W ok ks to yos ol
)
i e Arach: @ ¢
i
urgita Bertulien
‘ hrgia o tant Cook G

Picture 41 The screenshot of Talking Communitidserchat application dressed in Facebook

The application has such demerits as the laterfe®e osoice, complication of usage and only
one speaker can speak at the moment. Besidesttlsagood solution for communicating on
Facebook while Facebook launches its own voicefvaet option.
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APPENDIX 31. IMO.IM

imo.im is a web-based service that allows usefsotd text, voice, and video chats
on multiple instant messaging protocols. Currestlypported protocols include AIM, Google
Talk, ICQ, MSN, MySpace, Skype, and Yahoo Messengee service is free and requires no
user-registration or sign-up. (Harik R., Harik &rishnamurthy P., 2007) This service covers not
only the instant messengers mentioned in the aquestire, but even more. It has all options

required for smooth pronunciation learning througgtant messenger:

e You can sign in all your accounts in different neggers at a time and see all
your friends from different messengers in one list.
e You can communicate to your friends from imo.im revé they don’'t have
voice/video chat plug in installed
All above mentioned options play important role lgarning process based on
messenger but the feature of communication amaffigreint messenger’s services is especially
valuable. If the teacher is sign-in through imo.stydents may be sign in their own messengers
and still be connected to one another. Teachest(ment) may call to the students even if their
messenger has no option of voice/video chattingp@y are working on the computer where they
don’t have the rights of administrator and therea9lug-ins installed. They can meet on imo.im

and communicated through voice/video application.

imo.im application includes the features necesdary pronunciation learning
through instant messenger, that is why, it was @hder this project to solve the first issue of
different communication platforms. The second issuthe ability to continue the work while
talking on IM. The solution may be integratingnta learning page with the help of frames (in
HTML) or through the html tables with the help ava scripts as a google gadget (on the

moodle).
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APPENDIX 32. TECHNOLOGIES (1)

Static and animated pictures are widely used im ¢hieaching, so | had to choose
several programs to create them. First, | was tbtoeuseAdobe InDesignas the Early School
English course book is created with the help of fiiogram. The *.indd files are incompatible
with HTML editing programs, so | had to export piets into *.JPEG format in order to use them
with HTML editors. But there is one more problemlPEG format doesn’t support transparency!
So, | had to convert the pictures one more time fgif as there is no direct option to export

files from *.indd format to *.gif.

CorelDraw helped to make the original pictures for illustigtlearning material.
This program has a lot of tools for creating andimgl objects. Especially useful was shape tool
and elastic mode as they let to edit pictures wath@strictions. The pictures made by this
program were saved in two ways. The picture sare@DR format is flexible for editing, but
this format is not suitable to insert pictures iREBML. Windows Metafile format was chosen for
its compatibility with HTML. At the beginning ofhe project | used the old version of
CorelDraw. This version had no option of exportiiigs nor into *.gif, nor *.jpg, so | used
*.wmf format. Later | have got the CorelDraw X3 catihe work became much more easier as this
version of Corel has already had the option of expg files into more formats, including *.gif

and *.jpg.

I have used one more minor program in this projedtisio. This program was
used for making tables and charts explaining gramusage in English. This program has ready-
to-use shapes which were very helpful and easys&-8s some previous programs so the Visio
program is incompatible with many others. That isyw have chosen to save files in two
formats. The first format is the original visio driag format which allows further editions; the

second format is the Window Bitmap which is complativith FrontPage and many others.
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APPENDIX 33. TECHNOLOGIES (2)

At the beginning of the project | have tried to sseh programs as Paint, Adobe
Photoshop, Adobe Fireworks which later were chargedhore suitable. Adobe Fireworks has
many tools of Adobe Photoshop plus it allows creathe animated pictures. These pictures |
have saved into animated gif and put into the esescwith the help of HTML editors. | have
also had a thought of using Adobe Fireworks folating interactive tasks with the help of the
Hotspot tool, but after the experiments | have eha® use Expression program with the tool of
inserting html for certain tasks. My choice wasdghen the amount of options in each program;

inserting html may do more operations depending/bat you have written in the code.

Adobe Fireworks includes many interesting featu#gobe, 2009), but | have
chosen it for its ability to create animated pieirAttraction and interactivity gives a lot to the
learning process, so | decided to create attragiicteires to explain the material of the themes. |
have imported files in JPEG and after editing savedn in animated GIF. These animated files
were placed in Microsoft Expresssion Web 3 andgiesi to explain the topics. For example, the
shortening of is in speech is explained throughathienation when two tablets, He and is, from
different corners moves to one another and disappeathe middle where the third tablet
appears with the He’s inscription. This animateckpe is created from three different JPEG
pictures with the inscriptions (He, is, and HeRictures ‘He’ and ‘is’ are placed proportionately
on the left and on the right side of the canvas,dffect of animation is put on both. There were
chosen 60 states, 250 moves, and scaling to GaGfssndicates the process of animation, every
state carries the delay of certain amount of sexdimdthis picture 7 seconds for each state), the
more states, the smoother movements (it's the max)m250 moves indicate the 250 change of
position of the picture. The more moves are udegl stops are more invisible (maximum moves
are used). The pictures’ opacity changes fromtdQ® this means that they became invisible at
the end of the performance. The picture with treziiption ‘He’s’ stands in the middle of the
canvas all the time. It doesn’t move, but it i-asimated. In the beginning it is invisible, but a
the end it is visible, as opacity changes from @Q0. It also has the option of scaling selected. |
scales, so at the end there is visible only thed tanlarged picture. This program was my first
introduction to animated pictures and | liked itwenuch. | have created many animated pictures

with this program, but the world goes round andund the replacement for it too.
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